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CHAPTER I

SCHOOL FACTS

The Jewish Educational System of Pittsburgh, 1950

The -Jewish educa$ional syaﬁem of Pittsburgh consists of 27 schools,
Fourteen schools meet on Sunday mornings, eleven on weekday afternoons,
and two are all-day (parochial) schools. Except for the Hebrew Institute,
the two all-day schools, and the 2 Sunday Sc¢hools affiliated with ‘the
Southwestern District, all the schools are conducted under congregational
augplices. '

Nine congregations conduet both Sunday and weekday afternoon schools;
three conduct only Sunday Schools. .

The weekday afternoon schools are elementary schools, except for the
Hebrew Institute which conducts a weekday kindergarten and a high school
department

‘The programs of six of tha weekday afternoon schools are based on.
3 years and of five schools on 6 years. : .

The Sunday Schools are based on eleven years of attendance.'
kindergarten and 10 elementary grades.

Enroliment, Proportion of Enrollment to Jewish Population

The total enrollment in 81l Pilttsburgh Jewish schoole in the winter
of 1950 was 4,7h2. FEliminating the duplications, the children who attend-
ed both Sunday and weekday schools, the unduplicated enrollment amounted
to 3,866, . .

What proportion the Jewish school enrollment formed of the total

number .of Jewish children of school age of Pittsburgh is difficult to

determine accurately. Mr. I. A, Abrams, Executive Director of the Hebrew
Ingtitute, who has been collecting data on the enrollment of Jewish éhild~
ren in the public elementary and secomiary schools of the city sinece 1924
reported for 1949, 6,207 children?l Us1ng this figure as a base, the¢ total
enrolluent will constlbute 76.4%, the unduplicated enrollment 62. 3% of all
Jewish children of school age. This ls a very high proportion. .

(1) Mr. Abrams' data pre based on reports by public school teachers on the
number of Jewigh children in each of their classes absent on Yom Kippur,

the Day of Atonement. Mr. Abrams assumes that the several scoreg of

teachers in the public elementary and high schools have eaech, without ex-

-peption, reported fully and accurately on the number of Jewish children

in each of their classes., From experiences in other cities where such surveys
were attempted, one may assume that such reporting is never complete. Thére
are always teachers who either feil to report or fail to send in complete

_reports, and some do not know who all the Jewish children are in their classes.

One must slso bear in mind that these reports are not obligstory, nor tare-

~ fully followed up, nor checked as to their accuracy. Because of thesé consid~

erations, Mr. Abrams'’ Iigures are probebly underestimated.




. Dr. Maurice Taylor in his very caferl, scientific demographic study
"The Jewish Community of Pittsburgh," estimated that My. Abrams' figures
for the Jewish population of school age for 1938 were underestimated by 10

per cent. 2»,

A comparison of the proportion of Jewlsh school enrollmsnt to Jéwish
child population of school age in Pittshurgh with that in other cities of.
gimilar glze ig difficult to make, since none of these cities have infor-
mation on the number of Jewish children of school age. However, estimates _
of the sgize.of theiir populations sare- -available. We -shall, - therefore, com- - - .. .
pare the proportion of the Jewish school enrollment to the Jewish population
of Pittsburgh with that in similar communities. This 1s done in the table

below.

TABLE I

5Proportioh10f.Jewish School. Enrollwent to Population

City . , vJewish(3) - ‘Jewlsh School Enrollment as & -
o - Population . Fnrollment - Per Cent of Population
Baltimore o 75,000 4,116 5.5
-Epsex County, N.J. 86,000 - h,o022 4.7
. Cleveland . 80,000 7,783 9.7
Pittsburgh - 5k,000 4,538 - 8.5
8t. Louis k000 h,o005 : 9.6
Miami 40,000 - 3,282 8.2
Detroit 90,000 7,380 8.2

The enrollment, in Pittsburgh forms 8.5% of the estimated population. It is
exceeded by Clevel?ﬂg and 8t. Louis, but 1g above that of Baltimore, Esgex. Gbunty,
Miami and Detrolt. : _ :

The proportion of Jewish school’ enrollment in Pittsburgh to Jewish popula~
tion of elementary school age is quite highj; probably higher then in most com-
munities of similar gize. The proportion of the Jewish school enrollmwent to
the total Jewish population of Pittsburgh varies only slightly from that found
. in other giwilayr communities. , ‘ , .

(2) Dr. Maurice Taylor, Ph.D "The Jewish Community of Pittsburgh, Deceﬁber
1938" p. 8. o _ . |

(3) source of Betimate: American Jewish Comnittee Year Book, 1950,

W) In reading Table I, one musb bear in. mdnd a) that the degree -of accuracy .
~ the population estimates is not the same for all the eitie¢s, b) that the
yroportion of the school population to the total population varies in the
different cities. As a consequence, "enrollment as a percentage of population
1s only a crude Index for comparing enrollment in different communities.

",



Distribution of Enrellment by Type of School

- 0f the total of.3,866 children attenﬁing some form of Jewish, school,
3,327 or 86.1% attended Sunday School, 1,224 or 31.7% attended a weekdwy
" afterncon school and 191 attended an all-day school. 876 er 22.7 ehildren
attended both Sunday and weekday afternoon school : :

TABLE TI
Q‘gg;gh School Enrol iment in Pittnburﬁh, 1350

by Type of Attendance

" Type of [ Single
School Enrollmen % % Ju ‘
‘Bundsy  f 2,51 [ 73.7 | 100,0°
Weekday 348 28.4 100.0
Al-dey 191 | 100.0 100.0
TOTAL 2,990 § 7.3 | 100.0

{a) 876 Undupl:ls:itad Roroliment

- Of the total BSunday School enrollment or 3,327, sré or 26. 3% attended both
Bunday end weemaay afterncon schoels avd 2,451 or 73.7% attemded Sunday Schools

only.

OF the 1,224 enrolled in the waekﬁ schools, 876 or T1.6 attended veekday
afternoon; ayd Sundey Schools, 348 or 28,4 attended weekﬂm sfternoon scheols
onlx, and 191 attended mzly all-dey schools.

The ehildren who attended o nly weakaag afternoon schosls formed 90%
and the children who sttended the all-day scheols . OF of the total wndupli-

cated enrcliment in all Jewlsh schools.,

tbm‘ment

The number of children enrolled in the weekday Jewish. sehmla in
Pitteburgh, even i one were to add those who attended the one-dsy-e-week
afternoon school, (and these childrem formed 14.6% of the registration of
the weekday schools) is proportiondtely much less than in the country as a whole,
which in the Spring of 1950 was aver 49%.

Of the 11 lsrge Jewish commmnities in the United States each of which
has & Jewish population of over 50,000, only three, 8an Frencilsco, Cleveland,
8t. Louis, had & Sundsy School enrollment proportionately 1arger and a weekday
scliool enroliment smaller than that in Pittsburgh




TKELE IIT ,
Wbekday’And Sungﬁy Schoal Enrollment An the . A2 1argest commnnities
: .~ Eptimated ). Veekdsy | Sunday
f ctvy . Jewish(® ) Total ~ §  Wo, % {| No. % |
| Pbpulatibn '1L; _ ' s MR
| Pittsburgh -~ 54,000 Ch,mhe R 1,415 - 29.8 | 3,327 70.2
-4 Baltimore . ..75,000 h,116 § . 1,725 k19| 2,391 .| 58,1
~Los Angeles - 225,000 10,851 § 6,8m | 63.3 ';'3 9T 1 36.T{
"Philadelphis ™~ 245,000 ) 12,802 " f 5,488 ha,6 § 7,40k 5741
Egsex County,N. J. 86,300 DR R 98- 1,357 32.1{ 2,87 | 67.9
(frneluding Newarlk) ’ , o ERE .
8an Francisco 50,000 1,891 282 1%.9 ¢ 1,609 85.1
| New York City 2,000,000 66,596  § 49,196 F 73.9 | l?,hQO- 1 26.1
Detroit - S 90,000 7,380 3,480 b7.3 § 3,891 | 52.7
Cleveland 80,000 7,783  § 1,767 22,71 6,016 . T7.3
“Chieago = 300,000 14,973 © 5, Th8 384 | 9,225 | 6L.6
Boston 1375345 8,762 4,00 50.3 | 4,352 | k9.7
Bt. Louis  Abh,000 . | h,o25 § 1,038 2h.6 | 3,187' T5.b

In Sen Franeisco a central agency for Jewlsh education was organized
in 1949, and a concerted effort is being made to increase the enrollment in
.the afternoon weekday schools.

- In Cleveland the old Reform tradition of the one-day-a-week school is
very strong. But even Here 1t i1s ylelding to the new trend., It is a matter
of record that the Reform Temples of (leveland have been pioneers in the
movement of expanding the Sunday Sdhool by adding one or more days of in-
struction during the week. ' This year a very significant step has been taken
by Reform Judaism in the direction of intensifying Jewish education. The
Commission on Jewish Fducation of the Union of the American Hebrew Congre-

- gations for the first time in its history had issued. a curriculum for two and
three days a week schools for use by Reform,congregations. v

‘“ Recommendation

The Committee on School Facts (pépulation, enrollment, age-graﬂing,
~ete.,) realizing

that Judaism is not a fixed creed, which can be conveniently explained
- in a few well-defined rules} ,

. that Judaism, in 1ts wider eonmotamion is the complete atory of Tsrael's
groping with the cosmos; and

that this story, whieh Includes metaphysics, practical religion, history,

literature in various languages, aesthetics, adventure in idealism, . oannot

be asdequately taught, even on an elementary child's level, through &
‘school system whose maJor charactgristic 15 the one-day-a-week sehool,

e

(5) American Jéwish Year Book Vol. 50,




10
Recommends that in order that we.may'aohiéve the ohJectives(G)Of Jewish
education the comunity shall ; co -

&, undertake a well plénned and sustained campaign of
- interpreting the afihs of Jewish education

- b, that, this campaign is directed toward informing the
community that these aims cannot be caompletely achieved
- through' the one-day-a-week gchool; and

e, that measures be taken for strengthening the weekday schoo%s
in every possible way, and of increasingAtheir~enrol1ment.'7)

3. Gpeducation in Pittsburgh Jewish Sehools

Sunday Schools

The PItbsburgh Sunday Schools are as popular smong the boys as among -

the girls. The enrgliment is almost equally divided among them: 49.%% and 50.6%.

.- There was relptively slight deviation in the proportions of the boys and
the girls for different age groups in the Sundaey Schools. Of the boys 25.2%
and of the girls, 24.3% were seven years old or younger. In the sges of 8
through 13, 65.6% were boys and 64.0% were girls. In the higher age group
of 14 through 17, the girls were better represented, 11.7% against 9.0% of
the boys. , . ;

) All-nay Schools

The all-day schools are primarily schools for boys. The Yeghivath Achei
Temimin: is not a co-educational institution. It has one dlass for girls,
vhich 1is conducted separately. In the Hillel Academy, the girls formed 34.9%
and the boys 65.1%. More than half of all the children (54.5%4) were between
4 and 6 years old.  In this younger age group were 60.5%.of the girls and
51.3%. of the boys., In the 7 and 8 year old group were found 39.5% of all
the girls and U7.3% of the boys. There was only one boy (and no girls) nine
years of age. :

”WEekday afternocon Schools

In the weékday afternoon schoolg the béys predominate: ‘there is one girl
for every three boys (2h.7% against 75.3%). ‘ :

. The girls in the weekday afternoon schools were younger than the boys:

- 47.4% of the girl pupils and 16.1% of the male pupils wewe 7 years of age and
younger. In the age group of 9 through 12 the girl pupils formed 13.2%, "the
male pupils 68.0%. In the age group of 13 and older, there were 2.4% of the.
girl pupils and 6.1% of the male pupils. Generally, there were very few =
puplls older than 13 years in any of the weekday schools.

An snalysis by grades shows that in the weekday schools, the proportion
of girls in the different grades, was in each grade smaller than that of the
boys. It varied from 5.6% to 26.7% of the class registration. In the kinder=
gerten 1t was 52.0p for boys and 48.0% for girls. 2 ,

(6)por objectives of Jewish educetion see also pages 20 & 25

‘(7)Bome of these measures are indicated in the body of the report.




_ - Furthermore, if the weekday enrollment 1s analyzed according to the
number of days the children attended, the proportion of girls decreases as the
- number of days of attendance increaseeo Thus, the proportion of girls attending
two days a week was 66%, those attending three days, 16,3%, and the number of
girls attending four and five days a week was only 10.1%. '

‘ : In five schools meeting four times a week, with a combined enrollment
__of 153 children, there were_ only six girl pupils. _Slightly more than one third.
(33.9%) of the children 1n one all-day school were girls and two thirds (6601%)

‘were boys,. :

- The relatively smalllproportion of girls in the weekday school, and
especially in the higher grades, was found in all Pittaburgh weekday schools,
(See Table B-2 ). .

Comment

The varied propbrtion of boys and girls in the different schools re-
flects the varying attitudes of Jewish parents to the differant types of Jewish
schools. -

The Sunday School, which has the largest proportion of girls‘of any
other Jewish school, is generally regarded by parents as a religious cultural
educational institution. The study of Jewish history, literature, customs and
ceremonies, Jewish music, the frequent assemblies, the pageantry of Confirmation,
which has all the glamor of an important soclal event, gives it that character
in. the eyes of many Jewish parents.

The cbngregational Hebrew Schools are valued by Pittsburgh parents mainly'

for the ritualism and the synagogue tradition they teach. Since boys are as~
- signed a major role in carrying out the synagogue tradition, parents who value
that tradition send their boys to the congregational school. This attitude is
reflected in the very small proportion of girls, less than ten percent in the
congregational Pittsburgh schools, This propertion drops almost to zero in

~ the higher grades.

In the Hebrew Institute, however, though it offers a more intensive
program of Hebrew education than the congregational schools, the proportion of
girls is larger. The parents who send their children to the Hebrew Institute
seem to regard it as a religio-cultural educational institution, and enroll
more girls in it than in the congregational schools. But even here the propor-
tion of girls is relatively high in the kindergarten and in the first grade, and
small in the other grades.

This observation leads one to conclude that the usefulness of the
afternoon schools as an educational institution for imparting an adsquate
Jewlsh educatlon to boys and girls has not been fully tapped, The usefulness
of certain of the Pittsburgh afternocon schools is at present limited because
its program is mainly based on learning the Sidur, a smattering of Humosh, and
preparation for Bar Mitzvah, Were the congregational schools converted into
cultural-religious educational institutions (instead of remaining what they
are - ritualistic -schools), their appeal and effectiveness would be greatly
augmented and they would become of equal usefulness and importance to both boys
and girlan

11



RecommendgtionS'

The Committee on School Faets recognizes that one of the bagle
objectives of Jewish education ig t0 transmit to the younger genera-
tion the ethnic and religious.culture of the Jewish people, a cul~
ture which embraces a mode of life, a religion, and traditions.

The Committee also recognizes that Jewish education must alm to
prepare our children, both boys and girls, for active and creative
participation in American Jewish life. It must develop in them an
appreciation of American Jewish social idealism, so that when they
grow up they will wish to help maintain and develop the many humani-
tarian enterprises and social and religious ingtitutions developea
by.American Jewry Do ,

_ The Committee_on School Facte also recognizes that this mode
of 1life, religion, and traditions, like all cultural and religious
patterns and values, is beat transmitted not so much through formal
teaching ag through life situations.

And being cognizant thet the family is the primary and natural

'.locus where these life aituations can be created or recreated and .

the group values experienced and transmitted to the next generation,
the Committee wishes to assert that the education of girls, as future
American Jewish mothers, is of fundamental importance in the program
of Jewlish education.

“Age Grading

The sge grading of the children in the weekday afternoon schools
is very defective. 'The range in the ages of the children in each
eclass is very wide.

In Sehool A, in the first grade, were found children of 7, 8 9, 10

.and 11 years of age. :
'In School B, in the first grade, were found children of T, 9, 10, 11

and 12 years of age.

~In 8chool C, in the first grade, were found children of 8, 9, ]0

and 12 years of age.

. In Sehool D, in the first grade were found children of 7, 8 9. 10, :

and 11 years of age.
Comment

In a well organized school, the ages of the children are related
to their grades, The children of six years of age would normally be
in the. first grade. The children of seven jyears would be in the second
grade; of eilght years in the third grade, ete. Only exceptionally

"~ bright children would one expect to f£find in grades higher, and retarded

children in gredes lower, than is warranted by their age.

The'wide differences in the ages»of children; especially in the

lover grades is a very retarding influence on the normal, scholastic and

soclal development of the children, In a normal elementary school these
children would be separsted from one another by 4 or 5 grades. But this

~ 1s not %the case in Pittsburgh. Children of various ages were found in

" all classes and in all the weekday afternoon Jewish schools Of Pittsburgh.

This wag also'the situation in most classes of the all-dey. schools. .
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It 18 obvious; ‘even to the uninitiéted, that children of éuchtiafied 13

‘ages cannot learn at the ssme pace. Nor can children of such varled ages
become socialized normally in the class, so that they develop common in-

. terests with their classmates. And what 1s equally significent, such clasgseg

are a source of irritation to.the teachers who find it difficult to make norn
" mal progreaa with their pupila. ’

| Reeommendation

The Cqmmittee on Sehoal Facts recagnizing
a,l. a l&ck of geneidlij'éééeﬁiéh,_édmmunity sanctioned, sehool
o adminiatrative prantices and, standards, : :

2. the sbsence of well~organized graded curricula in mnst
, schoola based on a common minimnm nuuber of years and,

3. the;absenee of a cammunity honored tradition of regular

- annual promotions and gradustions, are the chief reasons

- Por the defectlive age-grading, for the mageing of the '

.- ¢hildren in the early grades, and generally for the short
’f'period children attend the weekday schaols,

, recommends that 8 Code uf School Standards and Practices embedying
regulations pertaining to maximum age of admission, annusl promotions based
on achievement, uniform school ealendar, graded curricula, based on a com-
mon minimum number of years, and public promotions and graduation to be worked
out by the Central Agency for Jewish Bducation, in cooperstion with a professe
jonal council of educators and rabbis for acceptance by all the schools in the

. commmnity.

Do

Weekday Afternoon School Enrollment by Number of Days Per Week

"~ - Children atteﬁd the weekday afterncon schools a varying number of days
per week. Contrary to a prevailing opinion, the four and five day-a~week
afternoon schools still claim the wmajority of the children whose parents

" .are Interested in glving them a more intensive education that which ean be

obtained in the Bunday School.

The 1argest number, T43 or 66.4%, of children attendin weekday after~
noon ‘schools, attend four and five times a week; 206 or 18.4% attend one
afternoon a week; 98 or 8.8p three afterncons; and 72 or 6.4% two after.

noons a week.
TABLE IV

Weekuay Afternoon School Enrollment by Number of qu“

‘Per WEek and by COngfeggpional and Non-congnegational Ausgices

" No. of Dayn> . Total congregqtiqnal A  ;Nonhcon§g2§ationa1
PerWeek T Tma, [ 4 No. | % | We. | %
1 206 | 18.4 ' 206 - 3L.h4 P 0.0
2 72§ 6.4 boo | 6.k 30 | 6.5
3 , 98 | 8.8 98 . 1.9 - 0.0
b : 691 | 61.8 310 : 47.3 381 -82.3

N
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0f the total enrollment of girls in the weekday afternoon schools, - ’

 half were found in those meeting only twilce a week. The proportion of

boys in this type of school was only 6%. The boys were enrelled mainly

in the four-day~a-week schools where they claimed TL. 2% of a1l boys

attending weekday schools.

Distribution of Children by Grades ’

‘ Weekday Schools

The overwhelming maJority of the children, 95, 6%, were concentrated
in the first four gnaedes. The kindergarten and the first 2 grades had
72.7%, and the 3rd and the hth grades had 22.9%. of all children enrolled
in weekday Jewish schools., The remaining children, who formed only k. 6%
of the total enrollment, were distributed over the higher grades. ,

Comment

The weekday Hebrew school of Pitteburgh with 95.6% of the enrollment
in the firgt four grades - is not even an elementary school, in which all,

- or at least a majority of the children, follow a curriculum.planned for

all the grades of the elementary sehool .

- This situation is probably the majar reason for the genersl 1neffecn
tiveness ‘of the weekday school. It is obvious that the objectives of the
weekday school eannot be achieved if most of the children attend only the
first four elementary grades. The children simply do not stay in school
long enough to learn much. ' ’

Likewigse, the Pittsburgh Sunday School i prinarily an elementary

“school. Close to 99 percent of all the ehildren enrolled in it are below

14 years of age, and only slightly over one per cent are older than 14
Years. As a matter of record, few of the Pittsburgh Sunday Schools make

‘provision for the graduates to continue their studies on a secondary level.

The all-dey schools have only- the first four grades.

Elaewhere in this report we have pointed out that the curriculum of the
Bunday School 1s such that it cannot be successfully tarried out within the
present framework of the Sunday 8chool. This argument applies with even
greater cogency to the weehda school, The curriculum of the weekdsy school
normally includes the study 6F the Hebrew prayer book, the Hebrew language,
the Pentateuch and the early Prophets in Hebrew, history, excerpts from the

Mishnah, Lawa and Customs, and preparation for Bay Mitzvah.

A1l theae subjects - even in en elemanbary manner, eannot be acquired;
in the elementary school. The ability tb undérstand some of the subjects,

-~ ‘which must be taught in the Jewigh school in both the Sunday and the week~

day school, require a degree of intelléctual maturity and background which
the child in the elementary school does not yet have. It 1s obvious that

- they must be purued after the child has graduated from the elementary

- school and has entered high sehool. But unfortunately, the figures in-

dicate the child drops out of the weekday elementary Jewish school, with-

- out graduating from 1t, before he reaches high school age, and breaka off

all relationship with formal Jewish education. :
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Recdmmendétion ;

The Committee on Behool Facts, realizing thst a Jewish educational
system of any e fgstiveness mist go beyond the elementary school, reeom-
be developed which would aim at strengthening the

',Sunday and the weekday schools, with a view to increasing their reten-

tive power, so that those enrolled in them would continue till they grad-

. uate and that a significant proportion of the graduates be carried over
1into the secondary Jewish gchools where they could cantinne Jewish stuaias.
* for several more years., " " "7 - e

Realizing that the number of graduates in any one vear, especially in

the weekday afternoon schools, is at present very smajl, and will probably -

remain small for the coming several years durihg the period of reorganiza-
tion of the Jewish school system, the Committee on School Facts recommends
that a consolidated Hebrew high school for graduates of afternoon Hebrew
schools be egtablished. It likewise recommends the possibility of or-
ganizing a consolidated Sunday High ‘School, especially for the graduates

-of those Sunday 8chools which laek racilities for conducting their own

high schools be seriaualy explored.

Lack of a Coqrdinatea School Systen

Aﬂministratively, each school is an independent educationsl unit, con=

.dueted by a separate School Board or School Committee appuinted or elected
by the school's sponsoring organization. Each School Committee is a peolicy
‘making body for all matters pertaining to the school: budgeting, staffing,

the number of days per week the school shall be open, ete. It also determines
its own school calendar: when the school year shall begin and close, and how
long the vacation and holiday periods shall be.’ ' .

Programmatically each sehool haa 1ta own curriculum, decides on the

tfamount of time to be devoted weekly to each. subject, and the text-books to

be used. FEach school sets 1ts own standards for admission, promotion and

 graduation.

Finsneially, exeept for the Hebrew Institute, the budget of each school
1s the sole concern of the spensoring orgeniration. In the cage of the

- Hebrew Institute the community shares in the financing,

 Comment

The schools of Pittsburgh, especislly the weekday afternoon schools,

- do not form together an orderly ccordinated educational system, either from

the point of view of management ¢r curriculum. All the schools, because of
the differences in the administrative practices followed and the variations
in the scholastic standerds they maintain, do not constitute an educational

ladder, which would enable children to ascend progressively its verious rungs,-

from kindergarten through high school. This situation has an adverse psychological

effect on the children. In the public schools these children look forward to
annual promotions, which in their eyes constitutes not only recognition of a

definite scholastie achievement, but, which is equally, if not more important

-as an indieation of thelr maturing, their growing up.

| (B)An outline of the plans is given on pages_ 23 & 24
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But most of the weekday afternoon schools of Pittsburgh with their lack
of accepted standards fail %o give them that feeling of growth. This
has a bad influence on the eliildren who develop a depreecating attitude
toward the afternoon Hebrew School.

Recommendation

The Committee on Sehool Facts recommends that the proposed central
agency for Jewlsh edueation shall coordinate the existing schools of the
community into an orgenie system and shall endeavor to develop all the
departments which make up such & system: a pre-school, kindergarten, elg«

mentary snd high sechools, with well construgted curriculs, annual promo-

tion and graduations. based on merit and aahievement. The development of
such. a coordinated system should not imply the imposition of one curricu-
lum on all schools, nor the abandonment of each. school's sutonomy. It

»shouldt however, be baged on a general aceeptance of, basic ¢ommon objec-

tives, a minimum common graded eurriculum, and minimum administrative
standards pertaining to age of admission, promotion, length of school
year, control of absenteeism, record keeping, ete. _

Disadvantages of Small SGhools

HeekdaybAfterpoon.Schnol

of the 11 weekday afternooﬁ schools in the community, only four have
over 100 children each.  And one of these schools meets only one afterncon o
8 week. The enrollment in the remaining 7 is as follows: 21,28,61,80,13,20.

- The enrollment figures in some of the larger schools do not pepresent in

"each cage s0 many children attamiing the same number of days and hours per

week. In one school some children attend twice a week, and some four timesj

" in snother school the children attend 3 and 4 times a week. For practical

purposes of class management, guch as elassification of children and organization

“of eurriculum, tworof the 1arger schools actually conalist of gmaller schoola.

i'COmment o

Small echools, if adequately staffed,. supervised and programmed ean be

';canducted as highly effective, though very expensive, educational institubiohs.

: The many small weekday afternoon schools of Pittsburgh do not belong to
this eategory. They are poorly -adminigtered, programmed and staffed. 8Six of

“the sehools have one or two teachers each, only one or two of whom are pro-

fesgional teachers. Deplorable as this situation is, one cannot blame it on
the management of the different sehools. It is utterly beyorid. the capacity

and the means of the individusl small sehool of Plttsburgh to solve the many
problems that confront it, for the following reasons:

C 8, Schools with small registrations can 111 ‘afiford to employ competent
professional teachers .

b. Competent teachers are reluetant to take, positions in small schools,
gince they offer neither security as to- tenure, nor opportunity for
professional growth.. :

¢. Small schools are usually a source or muich frusteation for the pro-
fessional teachers. Even the most enthusiastic and conscientious
teacher goon discovers that many of the difficulties he must overw
come in running a small school of 30, 50, or 'even 70 children, are
beyond his control, and even that of his School Board.

y

(9ror discussion of cbjectives, see page 20-25
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d. In a small school, it 1s difficplt to grade the children prqperly.
There are not enough children jin each age group to form separate '
¢lagses. DBesldes, one-or-two~teacher schools cannot have too: wmny'

» 'clasees, sinee the achoal ‘dg, open only two ﬂﬁ‘ﬁhree hours a day.

e. In a small schoal all bEginners are usually placed in one class, .
- irrespective of their ages, grade in the public school, or Their .
ability. The very bad grading in the first year is later carried

.. over into the gubsequent grades and affetts adversely the scholastic

. progress of the children throughout their atay 1n school. :

£, A small achool does not allow for engaging special teachers for .
,special subJects, such as sibging, arts and crafts, dramactics,dtt._

The teaching of the arts by competent teachers offers the children

v'opportunities for ereative, enjoyable experlences which become
agsoclated In the child's consciousness with the Jewish school .
‘and Jewish life. But s smwall school usually deprives the children
of this part of a school's praogram,

& In a small school, the staff of one or twn teachers is too busy
with conducfing formal clesses. They have no time to coach
children who become retarded because of 1llness or other reasons.
As a consequence, retarded children must be kept in the same class

© with more advanced children. This in turn results in depressing
‘the level of the rest of the claas.

Recommendation

. The Committee on, School Faets recognizing the mary difficulties in~
volved in administering small schools efffiéiently, recommends that immedi-
ately upon the acceptance of the Self-Study report by the United Jewish

Fund and the formation of a Central Agency for Jewigh Edueation, a Com-
mittee be appointed to negotiate the consolidation of the gmaller schools.
The members of the Committee on School Facts, In exploring the possibili-
ties of consolidating the smaller schools, met with no serious theoretical
or practical objections on the part of the reprekentatives of the congrega-
tions sponsoring the small schools, which could not be resolved by'neaﬁtin

ation and. reaaonable compromise°

The argumenta which were que against consolidation were more or less
the same as those advanced in other communities where the problem of cbne
golidation of small schools arose. Yet in those communities, such as Newark,
Syracuse, Schenectady) Lewrence (Mass.), Milwaukee, Englewood, N.{., and -
others, tonsolidations were successfully carried out to the advantage of all

elements :Laa*v'ol\re:d°
The objections raised againsgt eonsolidating congregationai achébls-arez7

a) Consolidation will weaken the congregations by detaching the
- sthools from them :
b) It will be impossible to wnrk out a currioulum which would
 patisfy the various religious and ideological differences normally
- existing among congregations »
&) 'The prdblem of transporting children frOm different areas to one

. sehool



The Committee on School Facts is convinced that these objections can
be mesolved as they have been elsewhere.

a) It is the opinion of the Committee that the organization of con-

b)

solidated schools will in no way affect adversely the presgent
status or the future development of the congregations. As a
matter of record, a poor school becomes in time the weakest link
in the congregation and the source of much dissatisfaction among
the members. A weak school cannot make for a strong congregation.
This is especlally true if".one ‘takes a slightly longer point of
view than that of the immediate present.

A consolidated school must not and should not lead to the sever-
ance of the school from the cor congregation. The intimate relation-
ship between the Rabbi, the parent members, their children, and
the Congregation is a valuable educational asset and must not be
lost, but must be utilized for increasing the school's attractive
and retentive qualities. A well organized and well staffed con-
solidated school should contribute to the congregations' influenee
and prestige in the following manner:

1) Each congregation will serve on the consolidated School
Board and will have the opportunity to exert influence on it.

2) An arrangement can be worked out between the consolidated’
sthool and the individual congregations by memns of whieh
the consolidated school carries on its program during the
week. However, one day a week, on Sundays and Saturdays
(or if need be, by arrangement, any other day,) the child-
ren attend school in their own congregational buildings.
For that day the staff of the consolidated school is made
available to the different congregations. The program for
these special days is usually worked out by the Rabbi in
cooperation with the teachers of the consolidated school.

Likewise, on Saturdays and holideys, the children's services

are held in the individual congregations with the assistance
of the staff of the consolidated school.

3) A consolidated school will free the Rabbi of the vexations
and irritations incidental to conducting a poorly staffed
small schdol. Freed of administrative duties, the Rabbi
will have the time, the disposition, and the opportunity
to build up informal and wholesome rapport with the children
of his congregation, not as schoolmaster but as friend,
spiritual guide and counsellor.

4) The problem of ideological differences may seem serious, .but
it i1s not. The programs of most Pittsburgh congregational
afternoon schools are more or less alike. Broadly speeking,
the curriculum of theé consolidated school can be based on
the subject matter of which all groups agree. For ideologi-
cal emphasis and "indoctrination" children will attend ser=
vices and special classes in their own congregations. For
this purpose the day off from the consolidated school, men=
tioned above, could be used. Also services of the staff of
the consolidated scheol should be available to the Rabbis
both for preparing the program and for teaching in the
speclal classes.

5) The transportation problem could be solved by providing the
children with bus transporti#tion to and from the school.

18
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9. Ths Advantagps of a Consolidaxed.ﬁchnol
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A consolidated good-sized school will eliminate the aiaadvantages _
interent in a amall. schoal, and which were diseussed elsewhere 1n

this report

K consolidated school will allow for proper grading accarding to age,
: grade in public schoal, individual dbilities, etc. : v

3)

It will make possible the engaging of a gtgff af qnalified teachara,

’It will allow speaial coachnng of retarded ehildren ag well as o

adwunced dhildren.

'It will allow for carrying out of an attractiva, diversified curriculum.

It will allow for proper.supervisien or the.school,

It will allow for the develqpment of an esprit de corps amnng the

children through holding of regular, well progragued assemblies,
ete., and also through the school's adhering to community recognized
ana accepted standards for admiﬂsién, prommions, graduaticma, ete,

The school will be able. to draw upon the best availdble lay leader-
ship in the community, ,

It will command the moral and financial support of the community an
a whole‘ .
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CHAPTER 1T

| CUBBICULA AND STANDANDS OF FERFUUMSRCE

chkday ‘Bchool Obgectiwu

, A1l weekday schools have or theoretically should have in common the
Pollowing objectives: (a) to assure transmission of some of the classical
Hebrew heritage to the younger generation; (b) to develop appreciation

of and loyalties towsrd either Traditiomal, Orthodox, or Reform Judaism,

. dependting upon the orilemtation of the comgregation or organization spomsor~ .

ing the schools; (¢) to teach skills and help form sttitudes which children

.must possess as they grow up in order that they mp.y participate in Jewish

conmunity and congregatioml life.

How effective are the schools in carrying out. these objectives,
assuming that these are all the ob.jectivea the wchools should aim at
schieving? .

A wchool, in order it may attain ite objectives, mnnt mlfill the

'following minimum conditions.

a) It must hn.ve & well defined smd nlmly thtmght ‘out “curriculum,
-b) The currioulm must be well organized and gruaed, and the texts
- and the subject matter geared to the age levels, abllitiel, and-
- intevrests of the children.

¢) The curriculum mist have been realistically planned with a view
"~ to the mumber of hours per week the children sattend the school,

d) The school must be properly housed and equipped.

¢) The school must be ataf:ted with competeut teachers. |

£) The school must be capably supervised and efficiently administered
‘ 8o that the process of learning may proceed as smoothly and

en;)oya.bly ay possible » with a minimnm of hindranoes. ,

‘A oritlcal exsmination of the curriculs used in the Pitteburgh
schools indicates that few can. meet successfully the above cri’ceria.

'?gakdny ~Afternoon School Frograms

In many weekday afternoon schools the programe are so meager and
dis,jo:},nted that they have little semblance to an organized curriculum,
As 8 consequence, the theoretical objectives of Jewlsh.education are in
these schools parrowed down to formal inculoation of plety, to mechmiatic
teaehing of phonetic reading, and to' leariing by rote & few Humosh - :
sentences in Hebrewu

In most schoo:l.a s the sub,jec’c mtter studied mnifests a lack of
continnity, gradation, and lack of progress in ‘the -pubject-from grade to
grade, Teo eften text books are used haphagardly and yith little. regard
for their suitability for the ages of the. children.

- There 18 too much emphasis in mun:r weekday schools on the mecha.nical
aspects of teaching, with no attempt at adhering to the most elementary




l principles of padagogy, As a consequence, standards of performanae,
While differing among the schools, are on the whole, Low. :

A few examplea culled from. the reports af ‘the 1ndividual schools ,
Cowill 1llustrate the defects common to most of them, with several notable

= exueptiona.

»,Bﬁhool A

The major subject of study 1n this achoel, a8 in most others, 15 the

’,Siddur (the prayer book) The teaching is carried on in & dry "drill"
‘manner. There 18 no attempt at motivating the child Ffor the &tudy of the .-
:§4ddur, No effort is made to interpret, on a ¢hild Yevel; the ethical
’valuea, the metaphyaical ideas, or even the historic allusiens expresaed"

o 1n the prayers.‘

. The secand majqr subject of study is the Humoah (The Five Booka of )
: Moses) It is introduced in this wchool « and so g0 1t 18 in many~othars '
v 1mmediate1y after the child hag learned (not even flnished) a Ebbrew )
- .prmer' - ‘ » o » »

’ Children who have only Btudied a primer are utterly unprepared for
the ptudy of Humosh. The leboriocusness with which the child is forced
“to study the difficult sentence construction of the Humosh, even in an

’g abbreviated form, because he lacks the elementary 1iPguiitic preparation -

for 1t, causes the children to dislike the Humosh, the very book we would
. 1like them to hold dear and cherish. .Besides, for the amount of time and
‘effort the child, st this atage, uses up in etudying Humosh his prograsa

o 19 very ‘small,

rn the naxt grade, the study of the Hebrew language 1s dropped _
completely and the Humosh becomes the sole text for the atudy of 1anguage
and the Bible, with disastrous results for both. . ,
. School B » R |

This school followa more or less the ‘game pragram as Schoom,a, with

 this addition. It introduces the study of Bashi in the third grade..

This requires the ¢hild to learn to read a new Hebrew script; at o tims

~ when he hardly oen read the regular goript.  Besldes, the child of a

 third elementary grade is intellectually ond linguistically unprepnred
for studying the Bible with & cammentary in the origiunl Hebreva ‘

' School C

: The ‘age grading 18 very heterogeneoua. Gfammnr i# taught in the
: ’early grades, Children of 9 and 10 yeara of age are not yrepared for
vthe study of grammaﬁw- :

: The bewildering difficulties the children of 9 and 10 yearé of age
experience in studying the Hebrew grammai - develop in them an average
attitude to the Jewish school,. and wastes time which cauld be used more',
; profitably for ‘the atudy of other subjects. .

- School D

Age grading is very poor. Gwammar*ia taﬁght in & combived Pirat
and aecond gradea B S " ~ S o '
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The same Hebrew primer is used in Grade 1 and iu’the'ner‘two
gradeg, " '
Sohool X

Most of the time of the children in almost all grades is devoted to
nmechanlcsl reading.

.School F

Hetarogeneous grading; the school has parallel classes, yut the
grading is defective. Humosh is introduced in second grade.

Sundey School Curricula

- The onemday-nuweek Bunday Schoolm of Pitteburgh could be effective
educational institutions. ‘Regrettably, they are not. They are not because
their objectives and curricula, as those of most Sundsy Bchools in the
United States, are formlated with no realistic apprecintion of the 11n1t~
atlons such a one~day~a~week school imposes.

The curricuit of Pittsburgh Sunday Hohools (as of most Sunﬂay Schoolu

‘in the United States) include the study of ancient, medieval and modern .

history, American Jewish history, Jewish religion (metaphysics, ethice, ,';' _
and customs and law), the Bible, Jewigh literature, contemporary Jewish

' problens, the sociology of the Jewish community, Jewish music, and in
_some 8unday Schoolu also the utudy of the Hebrew language,

A mera liutins of the subaects skould convince nnyoue that it is
tterly imposgible to temch them all with any reasonsble degree of success

. within Sunday Sohool ‘time and to children of Sunday School age.

In reality, because of the Limitations of time and lack of qualifiod

supervisory and tescher personnel, most of the Pittsburgh Sunday Schools

do not teach, but only touch on all these subjects in & very superficial

- and unsstisfactory meuuer. Many scheols devote too much time proportione
. stely for the tesching of history and make little provision for the = -

teaching of the artw, singing, and current evemts, Practically none of
the smaller schools inolude in the curriculum the teachins of American
waiah hiatory. .

The atudy of lews, auatams and ceremonies 1n wany echobls is done
in a mechanlstic way. In many wchools the children do not use any texte
books for this course, It frequently becomes superficiel teaching of
the use of Bymbolu, Iike the lighting of candles on Sabbath, the szuzah,,_,~
the eating of ¢h -ates, without an explanation of ‘the historical .

youpous oy m enstop and the mmu aeral gud rellglous mmmms
of the use off the symbols., =~

The study of music, In alwost all schools), 'ie done in & hnphazard
maxner, There is little effort at developimg an organizad program of

Jewiah mupic for al) the gradea.

 Religlon as s gublect, the waish 1naight into modern uooial problem: -
such as peace and war, the comoept of freedom, the meaning of Justice,
oneness of wsnkind, demooracy - is not found on the programs of the Sunday
Bchools. In one or two cases, it may be given indirectly by the rabbi to
the mombera of the Confirmation clas®.

e N
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Contemporary soclel, ethical and reiigimus problems have an immsnse

fascination for teenagers, 1f properly inmtroduced. But the dverage boy

or girl leaves the Pittsburgh Sunday School .(with some noteble exceptions)
with a feeling that Jewish teachings have no revelance to modern 1ife and
deprecates them as something far«removed and old«fashioned.

In addition to the difficulties caused by the sdholastic demunde

L mﬁde by the Sunday Schools on their enrollees, the Pittsburgh Sunday

‘Schools, ag all Bunday Schools, labor under the special dirficulties

which are inherent in the nature of the school 8B 8 Sunday mowning

educmtional institution.

Not the least of these dirrioultien 1 ﬁhe fact that the school
meets on Sunday mornings when the general atmosphere is that of univeruul
leisure and relaxation.’ On this day the mind of the adults is attumed to
pleasure taking. And so is the child's mind. The latter; to he in »
receptive mood for the sbsorption of new informmtion, must overcome the.

“patural reslstance gemerated by the universal atmosyhere of Sunday
- leigure. Thiw consideration is of paramount importance an itvgrqntly -

lowers ‘the efficienty of Sundey échooi work.

The other Aifficulty ia e compounded one, On the one hand the
School uses a very extemsive curriculum which makes of every Sunday
School at least a Junior College, snd, on the other hand, because of -
the very few hours of teaching it cen offer, it finds it next to im~
possible to engage qualified teachers who would possess general culture

and professional training and have a good Jewish background.

Recommendations

The Committee on Curricula and Standards of Performance recognizes

 that the effective cerrying out of the objectives of the schools 1B

dépendent on the inxroduction ‘of proper adminiatrative and - vurricular ‘
standarde.v : v . .

- 'The Committee, therefore, recommends that one of the immediate
taska of the central agency for Jewish education which should be.
established by the community, should be the drafting of such gtandards
for the adoption by all schools. These standards should be relsted to
such matters as: o - '
S 1 A definite city~wide registration date for all schools ’
"2:'iA maximum age for the admission into the schools
3. 'The adoption‘of & unirorm school calendar.
O uniform 1ength of the school year :
5. The proper age grading of the children
6

- B Oontrol of absenbeeism

7. Uba of effactive taaching methods approprinte tb the
_‘different age levels

8. Regulax snnual promotions
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9. -The adoption of BGhOlﬂEQiﬁ norms rwgarding the pdblic
celebration of Bar: Mitzvah ,

10. 'Regular graduations based on merit and achievement

117 The introduction of graded curricula based on a mimimum
number of yesars -

12, The ‘provigion of opportunitiea far Jewish education for
‘ _'children of high school age :

13. Professional supervision ot»all Bchools
1ki Certification of teachers

The Comuittee on Curricula, being awate that a dypamlc educational
system should reflect the social and religious influences that mould a
community as well ag the pedagogic developments which meke the process
of learning more successful and enjoyable, recommends that the central
agency for Jewish education, should conduct experimental classes and
educational workahops as continuaus projects for the purpose of

1) developlng and testing vew curricular meterlals which would
‘enrich the  program of the Jewiah uchool, and

2) " developing and beating methods whoss aim ahall be to acceler«z

‘ate and make more eftectiVQ the proeesa of learning.
The'committee wisher particularly to recommend two workshopa~

One, For the interpretation of the Bible and the whole religious

© cultural Jewlsh heritage 1in terms cf the widex culture of Americs and

menkind,

. The other, for the development and testing of methods for the more
effective study of the Hebrew 1anguage.

In comnection with the second vbrkshop, the Committee wishes to
call attention to the fact that some of the major Américan unlversities
have, in cooperation with the Armed Forces, developed ppecial techniques
for acdcelerated language gtudy. It is recommended that experimental
clakges, under controlled conditions, be organized for testing the

various methods in order to determine which are most auitable for the
study of the Hebrew langusge in the. American Jewish schools.

»Becognition of differencesn

The Committee on Curricule’ anﬂ Standards of Performence recognizes
the range of ideglogicel differences which color and determine the goals
and aims of the different Iittsburgh Jewish schools. Yet, the Committee
slso recognizées and wishes to.point. out that educational objectives ~--
Jewish or general --.are social objettives; and as such they affect
direetly and lndirectly all strats of the community. Becguse of this,
the Comnittee wishes to assert that no one schopl be it congregational
or non-congregational,. may,dany'the community some share in influencing
its objectives. In making this recommendation, the Committee wishes to
make explicitly clear that it does not seek the elimination of the-

‘1dedlogival or:religious‘differences that normally exist among the
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schools, or the imposition of. one " dominart crientation. on: all: of them,

or -that . the schools abandon their autonomy.

The Committee recognizes the multi- ideological and multi-sectarian

R chardcter of the Jewish Gommunity, which is part- of the’ multi-cultural

and’ multiwreligidus character of the Am@riean cnmmunity.

It 18 th, opinion of .the Cqmmittee, that while eaoh schoal teaches -
the particularistic doatrinal emphasis it is interested-in,. it should .
also-accept certain basic’ common. chjectivés which st underlie the. .

_programs of all schools. These objectives should. aim at . developing

curricula based on the anclent clagaical Hebrew sources of Terael and
the newer humenistic -sources of American democracy; which to a high
degree ‘are rooted. in Israel's ancient writings, and that these curxricula
be made. efféctive in ‘terme of the wheolesame growth of +the ch1ld and his
integration in the Jewlsh and general cmmwunity.. Stated in broad “bermg
these. ubaectivea should aim« ’ .

1) Ta. develop in the yopog child a petural accepmance of his :
Jewishness: in the older child, an intellbctual conviction“
of ita'worthwhilenaas.

ny 2)"To Trépare the child to llve as ‘un -honorable and uaeful

member of the Jewish people go that when he grows into an -
adult he: will wish to help mainltain the religious,. philan- -
. thropic, culbtursl, socisl and .other institutions developed.
, by'the Jewish community.

3) Tp fogher anAappfpciation on the .part of .the children for
: the higtoric Jowish heritage, a desire to. cultivate it and
‘to -pass- it on, enriched,. to their children:

- 4) To make the Jewish. ‘heritage meaningful im. terms of +the
larger Amsricau culture

The Jewish school must teach and emphasize those live, vibrant, and
Universal agpects ‘of the Jewish religion, Jewish history snd .the Bible
which tend to widen the child's religious horizons, deepen appreciation
of.hiB.anogaﬂral‘roots'and gtrengthen his consciousness that the Jewish
people's uniqueness is not only compatible with the democratic and
humenitarian faith of America and the world, bubt forms one of . the roota

_that nourish it.

5) To immunize the child against the .spiritual ravages of sntis
- semitism with which .Western civilization is tainted. Modern
antli-gemltiem- causes sharp ‘conflicts within ithe Jewish soul..

These conflicts, 1f not resolved, exert a corrosive influence
on the Jewish personality.. The effective remedy science
offers against the corrosive influence 1s the building up

.of & atrong aenpe of. aelr-reapect based on . sulf-knowledge.

@) To build up end strengthen in the child those traits of
chaeracter and inner resource of faith in a divine Providence,
which make for the betterment of the world and man eand which -
would exnable him in later years to combat the anti~gocial and
anti~democratic. forcea which frequenmly press on:the individual,
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CEAPTER:III

PERSONNEL AND TEACHER TRAINING

The Fresent Teaching-Pbrsonnel

_In the Jewish educational. sy?teg of Pittsburgh are: ehgaged ‘more:
than 150 teachers and principals. Of -thid number, 95 are teaching
in Bunday Schools and about 55 in~the weekday gchools..

Sunday School Teachers

. TPor T7 teachers or 81.1% of all the: teachers that were engaged in
the" 11 Sunday Schools included in the survey, information was available
on gex, nativity, professional training, educational background ~ Jewish
and general, salaries, etc.

8. Nativitz

The majority (89%) of Sunday Schoul teachers were born
in the United States anfl the 11% who weve.born abroad. have
- been in the United Statee an average of 25.years.

b, Bex, Age

Of - the. Sunday ‘School teachers, 62,3% were womén and 37.7%
were men. Only 38.6% of the teachers were married, More than -
one-fifth of the teachers were teenngers. The proportion of
women teachers 19 years old or younger wes :32. T3 of men
teachers :only 3.6%.

C. Occupation

The majority of the teachers, almoat 60%, were students,
and only about 10% were employed in the public school system
of the commmnity. The rest were engaged in various occupations:.
bousewives, enginsers,: lawyers, clerical workers, etc, .

d;'ASecular Education

Of the' 77 Sunday School teachers, 31. 2% were attending
or had attended college; 50.T% were college- graduates, ‘hold-
1ng various degrees from.B, A. to Doctorate. .

@, Opinion on Supervision

Of thé 63 teachers who answered the inquiry on the
value of aupervision, 12, or almost a fifth,. expressed
disbelief in-its usefulness.-‘

(10} In this pumber are not included the members of the staff of the

‘Rodef Sholom Religious School,
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, J‘ewish Educa t:loma.l Bac'kgrouud

- 'THe Jewish training of almost, onewthird ‘of the’ teachera ',:
- was limited to the training they once received in Sunday '

s ~Schools, glightly over 404 receivéd their Jewish eduéation
- in both ‘the Bunday and the: ‘elementary weekday ‘efternoon ,‘

schooly about 7% attended an elementary all-day school, or

’Q:were tutored privataly, only ‘4 teachevrs.received their Jéﬂiah Sl
 tralning either in'an American institution of higher Jewish ;.“¢;

learning or in TIsrael, .

”;>Profesaiona1 Teaching prerience

The professional experience of ‘aluost hulP (#8%) of %he

*.QSunday Behidol tedchers was-confined to teaching iw’ Sunday

Hchools; 22.1% had taught in the weekday schools. Only 10%

‘had the professional experience of teaching in the public
- schoodl aystem.

angregational Affiliation

‘Most. of .the Sunday Behool: teachers, 52,6% were affiliated

wiﬁh Conservatbive congregatione, 35.5% with Orthodox,. d@nd

11 9% with Reform. (The proportion of teachers effiliateéd -

 ’w1th thé Beform wing in ‘the community is probebly larger.
.Among the 77 teachers were not included the teachers of the

wa.jor Pitisburgh Reform congregabion,. Ope . must," huwever,, -

not -asgume. that the teachers in the Reform Sunddy Schools.

 are all, or even in the mé jority, drewn from Reform families )

1,

~Ramuneratian'

Most Sundey Schoel teachers were: rewnm&rated on & per

- session basis. Beveral repnrtad & mopthly, and one teacher B
o an annual aalary. . "

BT

The xemunﬁraticn of the Sunday' School.. temchsra ranged

from $2,00 to $12,00 per sessilon.. More. than half of the
‘teachers for whom informatjon was available received rrom

$2 00 to $3.50 per sessiony sbout .a third of the teachers

 received either 5 or 6 dollars, more than 13% réceived

7 oi: 8 dollers per sessions. only 3 veachers reperted
10 to’ 12 dollsre per aessioﬂ.

gggment

The Jewish background and. training of the majority- of .

“the Sunday'school teachers s very insdequate. Many of the

teachers are teenagers. . The  Jewlsh education of over 80% of

- the Sunday School ‘teachers consisted of what they learned -
meny years ago elther in’ Sunday Schools or in'the elementary:

weokday schools, and most of whlch they hewve. probably. forgotten,

The latter is likely since the community has offered.io
orgenized insservice training. programs for Sunday School
teachers.

The padagogic “training of the teachers 18 'al80 un«
patisfactory; While.a lsrge proportion of the heawhern were:
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Comment (Cumt’d)

graduatéd from or attendsd college, only about lo per Gent of the
teachers had profesnionnl teacher training. ,

Pitteburgh parents are aware of the shortoomings of the Sunday ’
School teachers. In & poll 'of parenits' attitudes towsrd Jewish
education, which was conducted es part of the Self-Study, meny
expressed sharp dissatisfaction with the Sunday S¢hool because of
‘lack of competence of the teachers. (See p. 46

It is evideht thet Sunday School teachers who. are téenagers,

~ who have no profeasional preparation and whose Jewlsh training
- consipta only of what they had learnmed years ago in an elementary

Jewish school, are totally unaquipped to discharge their duties
as Jewish teachers. : ,

Pirst, they lack the knowladge of the Jewish subjects they
are to tesch; second, they lack the ability tv teach ‘the little

 they know.

Bu$ there is more to being a waish teacher than to teach

~ Jewish "subjects". The Jewish Sundey School teacher willy-nilly,

helps shape the child's Jewish attitudes, He does thies with the
8ki1l with which he teaches, with the enthusiasm he ingpires, with
the moral and intellsctual conviction his tesching carries, The
Sunday School. teacher, immature and with only a very superficial,
knowledge of the subject matter he is pupposed to teach, utterly
lacks any real sense of the importance of his work. And a Jewish
religious teacher without conviction and without knowledge is a -
poor teacher Indeed, _

‘. Recommendations

The Committee on Personnel and Teacher Training recommends that
'8 concerted effort on a community level be made:

(1) To raise the degree of competence of the Sunday School
tedchers at present In service

(2) 7To railse the status of Sunday School teaching to the
Tevel of a profeassion.

} In order to achieve these objectivea, the Commlittee recommends
that immediate steps be taken to ewmtablish a Training School Tor
Sunday School Teschers which Bhall be part of a Teacher Training -
School which shall train teachers for both Sunday and weekday
schools. :

The Training School for Sundaly Schiool teache,rs‘ ghall train
a. Sunday_Schodl Teachers in sérvice |

b+  Prospective Sunday School Teachers.

For the purpose of motivatingbpreaant Bunday Bchool teachers

to attend the in-service training c¢lasses regularly, and in order
to induce capable, idealistic young men and women to enroll in the
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Teacher Training School to prepare themselves for the professlon
of Bunday School teaching, thé Committee recommends that the
commmnity undertake a number of measures whlch should aim at
endowing Sunday School teaching with proféssional status, with
public recognition of its great usefulness, and nt developing in
the téachers a sense of dedication and pride in thelr work With
this aim 1n view the Committee recommends thatt

a) A committee for certification of Sunday Bchool
“teachers. be organized, and .

b)) A Code of Personnel Practices for Sunday Teachers
“be adoptad

1. Certification

A, The Committee for Certification of Sunday School Teachers
shall be a standing Committee of the Central Agency for Jéwish
education,

i

This UCpmnittee shall:
a) work out requirements for,certifying Sunday School teachers

b) isgue permanent certificates to feachers who sabisfy tha
reguirements

c) to give temporary certificates to teachers in service
‘who fail to satisfy all the scholastic requirements,
~provided they undertake to follow & prescribed course

of study at the Teachers Training School.

d) Bee to 1t that only teachers holding temporary or permanent
diplomas of certification shall be employed in the Sunday
Schools and entitled to the remuneration scale and other
privileges which will be incorporated in the Code of
Peraonnel PTactiees

n, Code of P@rsonnel Practices

The Committee recommends that the Jewish community, through the
central agency for Jewlsh education in cooperation with the teachers
and vepresentatives of school boards adopt e Code of Personnel
Practicea for Bunday Bchool Teaohers.

The purposge of the Code shall ber
a) to raige the professional standing of Sundey School teachers,

b) to develop in the teachers a Peeling that they are engaged
in work which requires professional skill, speclalilzed
- knowledge and_a senge of dedication,

¢) to fornulate professional stendards by which the employ-
ment of Sunday 8chool teachers will be regulated. '

Fﬂrthermore, the Committee recommends that the remuneration ucale
for Sunday School teachers which will be included in the Code, shall



‘be related not only to teachers' qualifications, experienmce and-
years of service, but alsc to the readinews of the teachers to
undertake self-improvement through attendance at the Sunday
School Teachers Training Institute or similar institution of
higher Jewish learning.

2. Weekday School Teachers

a.

C.

Sex, Marital Status

Of the 28 teachers in the weekday afternoon and all-day
schools for wham information was available, 16 or 57% were men
and 12 or 43% women; 17 or 60% of the teachers were married and
11 or 40% were single.

Nativity

The majority of the teachers - 19 or 68% came from sbroad,
and 9 or 32% were American-born, Among the Sunday School
teachers, the American-born represented about 90%.

Age
The weekday school teachers wefe an older group than the
Sundey School teachers. Of the 28 teachers, 9 were from 20 to

25 years old; 4 from 26 to 30 years old; 5 were from hO to 48,
and 6 older than 50.

Jewish Training

Half of fhe teachers had obtained their Jewish education

» abroad; six received 1t in Israel,

0f the other half who had received their Jewlsh training in
the United States, 7 studied either in a Teachers' Institute or
e Rabbinlcal Seminary, the rest attended weekday afternoon or
all-day schools, and two were tutored privately. :

General Educatlion

Twelve of the 28 weekday school teachers held university
degrees, 5 were attending universities. The rest were graduates
of secondary ‘schools,

Pedagogic Tralning

Nine teachers reported having receilved pedagogic training
in American universities and 6 sbroad. For the remainder no
information was avallable as to their professional training, One
may assume they had none. This is also corroborated by the fact
that only 13 of the teachers held teachers certificates, T of
which were issued by the Hebrew Institute of Pittsburgh, and two
by the University of Pittsburgh.

19 out of 28 reported they are continuing their studies:
eight are attending higher academic institutions, with 3 of
these prepering for the doctorate.

30




g'o

Synagogue'Affiliapipn

10 were affiliated with Orthodox synagogues, 4 with
Conservative, one with a Réform synagogue. 4 reported no
affiliation end 9 failed to indicate affilietion.

Opinion on Supprviaion

Of twenty-two weekday school teachers reporting on super-
vision, twenty-one expressed belief in the value of supervision.

‘This attitude on the part of the weekday school teachers contrast-

ed‘sharply'with that of the Sunday School teachers.

The following reasons were glven by the teachers for the need
for supervision.'

a) Supervision helps to coordinate and centralize the
- work of the school

b) it helps the individual teacher evaluate the effective—
ness of his work

¢) it keeps teachers up to date
d) it keeps the teacher on his toes
Comment

A8 & group, the Pittsburgh weekday teachers were asiqualified
and ekperienced as any found in cities of similar size.

The majority of the teachers were men,'married, foreign born,
had a good Jewish background but lacked professional training.

Several defects marked the teaching personnel of the weekday
gchools: & third of the teachers lacked an adequate Jewish back-
ground, the majority had no professionsl training; for many
teachers, teaching wag & sgecondary occupation. These shortcomings
are, to a large degree, the result of the narrow fremework within
which the Pitteburgh Jewish Weekday schools opersete.

Meny of the Pittsburgh weekday afternoon gchools are open
only two or three hours s day. This affords the weekday teacher
from 8 to 15 hours of work a week. The congregations find it
uneconomical to engage professional teachers who command full
salaries for schools which are open so few hours a day. As a
consequence, many congregations engage substitute teschers to
whom teaching is just' an additional dource of income and who lack
the basic knowledge, skills and qualifications. ’

It 1s the conviction of the Committee that the Plttsburgh
Jewish educational system must be strengthened by the addltlon
of a number of young, capable teachers, American bred, who have
a good general education and professional training, who are
steeped in Jewish learning, and who have a deep conviction about
the great importance of the work they are engaged in, And further-
more they should realize that their professional prestige and
economic status in Pittsburgh is bound up with the development of
en effective successful American system of Jewish education in the
community

31
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Recommendation

In order that the Pittsburgh Jewish community may attract
young, capable, energetic, and idealistic Jewish teachers to 1ts
weekddy schools, or induce intelligenty young men and women to

~devote themselves to the profession of Jewish teeching, the

Committee recommends that measures be undertaken in the communlty
whose aim shall be

1) To widen the framework of the Pittsburgh Jewish
sducational system

2) To organize a Teachers Training School which shall
consist of two departments -- one for training week-
day school teachers anﬁ one for training Sunday
School teachers '

3) Mo make the profession of Jewlsh teaching econamieally
worthwhile, on a par with other simllar professions,
and gocially dignified, by offering satisfactory
conditions of émployment, community sanctioned;, through
an accepted Code of Permponnel Practices for Teachers. -

(Bee p. 29 )

The Widening of the Framework of the Jewish Educational System

At present the weekday afternoon échool temcher dischaerges
his functions as a teacher by teaching two or three hours a day,
the Sunday School teacher by teaching two or three hours a week,
Velusble as their mervices are ag teachers, they are Limited by
the conditions of thelr pregent employment, The Jewlsh teacher

cun and should be made more ugseful to the school and to the Jewish
. community - then the 2 or 3 hours a day or & week he serves. There

 is more to Jewish education, as to all education, then the mere

teaching of formal classes,

The Jewish teacher could work'in several capacitiems he

' could help conduct parent groupsg teach clasmes of parents in the

marning, in the warly Porenoon, or in the evening; conduct =a
Junior synegogue; keep school records; help administer and

‘analyze records of tests; teach morning kindergarten classes,

gerve ag librarian, serve as critic teacher, -us supervisor, home
'visitar, teach adult clasmes, conduct clubs, or conduct or work
in: a sumdier dey or country school camp.

. This does not mean thet each teacher will be a jack-of-all-
trades. But it does mean, that teachers, wen sud women, while

~ studying in order to become teacheis, will have to sPecialize

in one or more allied fieldsn.

Such an arvangement will not only make it possible for the
teacher to be employed full time and to commend a full selary,
but it will ‘wake also for more alert, better, and more competent
teachers. A great Americaen educator in discussing the criterla

for a good teacher points out that, in addition to the trulsm.

that a teacheor should have mastery of the subject matter he
tesches, should be well oriented in some other allied flelds

besides the ome iIn which he may claim to be a speciallst,
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- But this type of program presupposes widening of the framex

~work of the Jewish school, a task which no one school can under-
~ take separately. It ¢an only beé achievéd through a concerted
- effort of all elements in the commumity. v

Code of Personnel Practicés

There is no Code of Personnel Practices for the teachers of
the weekday schools of Pittsburgh, The lack of such a Code causes

the teachers to have a sense of insecurity and lack of status, and

is responsible for the considereble turnover of the better teach-
1ng personnel in the city. And since this situation has a strong

 influence on the efficient functioning of the schools, the Committee

on Persommel Practices recommends that the Jewish community, thraugh _
the central agency for Jewlsh education, in cooperation with all

the elements participating in the educetion enterprise, should

adopt a Code of Peraonnel Practices for teachers in the weekdsy
lchoola.

~ The Code should provide for certififcation of teachers. It

o should”;hClu&e,an adequate salery soale which would allow the
-Jewish teachers to live as cultured Americen Jewigh professionals,

It should also contaln provisions for tenure and annual increments.

. .The Code should also provide for health and disability
insurance, for old age pension, and. any other measures which
would enhance the gecurity and status of the professional Jewish
teachers in the community.

Training of Weekdsy School Teachers

There is;a general gravé shortage of teachers for the weekday

" schools throughout the country. The number of teachers that have

been ‘graduating ammually in the past decade from the accredited
teachers seminaries hes been insufficient to £1ll the demsnd for
teachers in the communities where the seminaries exlst, and few,

_if any were'available forfother'communities«

The large number of communities outside of the metropolitan
centers where the seminaries are found had to rely more and more
on substitute teachers or were forced to make some maksﬂhift
provisions, for training their own teachers.

In Pitteburgh the teacher situation, as we have pointed out
above, is not satisfactory. Most of the weekday school teachers
lack professional training, one out of Pfour possesses lundequate
Jewish learning, and ebout T0% are foreign—born, and are in the

v,older ageubrackets‘

Pittsburgh belongs to the fewjintefmediate gize communities
which have made and are making serious attempts at traiming their
own teachers, In 1924 a Teachers Training School waes organized

as part of the Hebrew Institute. At one time it hed a distinguished

faculty and graduated competent teachers. For reasons beyond the
control of the Hebrew Institute, the Teacher Training School is at
pregsent in a state of decline. The last graduation «- of four
women and one man -- occuwrred in 1940, At present there are only
two or three in attendance. ' o - :

Ve N
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The Committee recomméhds thet the facilities for training
Hebrew teachers for service in the Llocal weekday schools be
enlarged through restoring the prestige and stafus of the
Teacher Training School of the Hebrew Institute. The Training
8chool might well be part of a College of JEwish Studies, which
will offér opportunities to adiilts for the study of the ‘Hebrew
‘lenguage, Jewish history, Jewish saciology, 1iteraturu and
religicn on au academic level.

' The Committee recognizes that the Teacher Traiming School
wtll have to overcome many difficulties before it will achieve
status among the recognized training schoole in the country.
he c¢ost of maintaining such a school will be high. It will '
bé no easy task to bring to Pittsburgh a staff of teacher-
scholars. It is true also that the number of students in the
 school, at leawst In the first perlod, will be small,

In view of these comsiderations, snd also desirous that the
academic standards of the Training School shall be high, the
Comuittee recommends that the Teacher Training School ghould
establish a cooperative relationghip with one of the older
accredited Jewish Teacher Seminaries in the country., This
arrengemsnt would allow the Pitteburgh Tralning School to comcen-
trate on developing an effective training program for the first
two years of the school. Tor the last two years the students
should be transferred on partisl or domplete scholarships to
the older accredited Seminary where they csn ceouplete thelr
studies,

Such en arrangement will be more economlical than maintaining
a full teachers training school for a relatively small number of
gstudents. Secondly, it will make it possible for the aspirant
teachere to attend for the part of their school career a well
organized institution of higher Jewish learning with extensive
facilities for academic studies and & faculty of specislists.
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CHAPTER IV

The All-Day Schools

The Jewish all-day school is no new phenomenon in the Pittgburgh Jewish -
community, just as it is not new elsewhere in’ the United States elther in the
general or ‘the Jewlsh community, :

_ In the colonial period church.and’atate were associgted in the mainte-
xnance‘of elementary schools and colleges. After the founding of the Repub~
lie, for almost three quarters of a century, the articles of the Christian
religion were taught in the public schools. Such a program seemed natural

in the comparatively homogeneous and preponderantly Protestant soclety of
that earller time" v

’ Jewieh parents, unwilling to have their children taught Christian _
doctrines opened in meny communities all-day schools in which both Jewigh
and general gub jects were taught. _

By the mid-century such schools were found in New York, Philadelphia, '
Chicago, also in Pittsburgh (186h), Albany, Baltimore.

Another motive for opening separate Jewish schools, was the low
scholastic dtandards of the public schools. The public schools in order
to economize on teachers, used a "Monitorial" system of teaching. Hundreds
of children were usually placed in charge of one teacher, who, unable to -
teach them all himself, relayed the information to student-monitors, who
in turn taught the children.

As the United States grew in population with different religions and
cultural origine, its concepts of democracy deepened. There was increag-
ing recognition of the dangers to citizenship from religion in the schools.
© Thig situation was dramatized in the middle of the 19th century by the
Vigorous stand taken by the Catholic hierarchy in the New York school con-
troversy when under the leadership of Archbishop Hughes a C?th?lic political
varty was formed and a Catholic ticket placed in the field.

The public schools became consistently,more secular and concentrated on
raising scholastic standards. As the latter improved, the deonominational
school could not effectively compete with the public school.

Soon the Jewish all-day schools closed and the Jewish children began
to attend the public schools. At the end of the sixties there was probably
not a single‘Jewish all-day school in the country. .

But the movement of Jewisgh ail;day schools d1d not die out completely.

In the last two decades of the 19th century there was a considerable
immigration of Jews who brought with them a strong tradition of Talmudical
learning. Before the century closed they succeeded in organizing in New York
City two all«day gchools devoted exclusiVely to the study of Talmud.

(11)Source Book and Biographical Guide t6 Awerican Church History.

(Menasha, Wigconsin 1931,) pp. 460-66.



‘In 1918 there were 5 all-day schools in the country, four of them in
New York City and one in Baltimore, with a total enroliment of about

During the twenties, following the Balfour Declaration, the great
increase of interest in Palestine and the growing concern for the moderni-~ -
. zation of Hebrew education, the all-day school movement gained & new type .
of adherent: +the Jewish parent who was not interested in fostering Talmudj-
cal learning but in giving his children a sounder Hebraic education than the
weekday afternoon school could provide.

By 1940 where were 19 all-day schools in the country with a total en-
rollment of close to 5,000 pupils; 16 of these all-day schools were in
Wew York City. »

During the last decade, extreme militant Orthodox interests,. such ag
the adherents of the Hagsidic sect Lubavitch, and the Agudath Igrael, who
. cane to Americe in the wake of the Nazl persecution and World War II, and
‘also the Torah Umesorah and the Mizrachi Organization of America have be-
come the champions of the all-day school movement. They carried the Jewish
all-day school idea to many American Jewish communities which hitherto had
been entirely uninfluenced by it.

There were in March 1949 in the United States 126 complete and incom-
plete all-day schools, distributed over 45 communities, in 17 states and
the District of Columbia. The total enrollment in these schools was 18,65k,

Almost all the all-day schools, except for the 19 mentioned above were
established after 1940, and of the latter more then 75% were founded in the
last 5 or 6 years. .

Vérybfew of the all-day schools are complete schools, with all 8 grades.
Of sll the schoole outside New York City only 8 were reported complete and 2
had each 7 grades.

" In the rest of the schools, the number of grades varied from kindergar-
ten, or kindergarten end first grade to 6th grades, with the overwhelming
majority having 4 grades or less. :

The All-Day School - A Controversial Issue

The all-day school hag again become s mejor controversial issue in
American educational and political life. Jewish educationsal interests from
the extreme right to the most liberal recognize the principle on which the
American democracy was bullt and rests: the prineiple of separation of
Church from state. They recognize the wisdom of the principle which gives
ell religious groups, irrespective of the number of adherents they might
have, or the wealth they might command, the same right to develop their
‘own schools, either supplementary to or separate from the public schools,
‘but without calling for finsnecial aid or special privileges on the city,

gtate, or federal government.

of late powerful church forces have begun to press for wider and wider
extention for the pasrochisl system of education, for Release Time, and for
gtate and federal aid for their sectarian schools.

Jewish communities throughout the country oppose this trend, Very few,
probably not more than 5 or 6 Jewish communities participate in the Release
Time projects. Nor do the Jewish communities participate in sny of the
presgure groups lobbying for federal ajid for theilr religious schools.
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- The reasons which motivate Jews to oppose state or federal aild for
their religlous schools are the same which motivate other American groups

which oppose state aid for religious education.

a) State support of religious schools will directly bring the church
into the politiecs of the state and the nation, a situation which
American democracy has been fighting hard to prevent.

_b) It will weaken the public schools. The public schools are the
crucibles of American democracy. In them children of all races,
nationalities, culture areas, mwix, meét and learn to live coopera- -
“tively as Americans. .

¢) In the public schools the Américan common school curriculum is
being evolved, which, though far from perfect is the hest educa-
tional medium for equipping the pupils with the ideas, ldeals
and aspirstions of Americanism, using this term in its noblest
connotation.

Though American Jewish communities sare in principle opposed to the
side extension of the parochisl scheol sgystem, snd, under no conditions
wbuld 1like to see it extended to a degree that it might become a threat
" to the public school system, many sponsor the organization of all-day
schools. This 1s especially true in the larger cities, for those children
whose paerents wish them to receive & more intensive Hebrew education than
-1t 18 possible to receive in the afternoon sthool. They are also designed
for those children who might wish to prepare for Jewish professions, - who,
in the words of an outstanding American Jewish educator, "will be trained
~as the pr%est class, as the centers of energy for intensive Jewish 1life in

America”.(12)

‘ Many Jewish communal leaders and educators belleve that the all-day school
conducted for a selective number of children should become experimental schools

for testing new teaching methods and new currlcular materials.

Attitude of Federations and Welfare Funds to All-Day Schools

. Until very recently, Federations and Welfare Funds took no official
- gtand in regard to all-day Jewish schools, and made no allocation for their

support.

During the past five years, however, there have been some changes in the
attitude of the central community fund-raising agencies. In several cities,
the Welfare Funds contribute to the all-dsy school with the provision that
the allocation be applied to its Hebrew program. Such en arrangement be-
tween the Federations and the all-dey school exists in Akron, New Haven,
Cleveland, Newark, Los Angeles, Philadelphia, Miami Beagh and Cincinnati.

The Present 8ituation in Pittsburgh

There are two Jewish all-day séhools. in Pittsburgh: the Yeshivath Achel .
Tmimim of Lubavitch and the Hillel A¢ademy. Both schools adjoin one another
and are located on Ellsworth Avenue. ’ o '

(la)A. M. Dushkin - Jewish Fdueation in New York City, 1918, pp. 329-332



Yeshivath Achel Tmimim, Lubavitqg

The Yeshivath Achel Tmiwmim, Lubavitch was orgenized in 1943 with 5
children of different ages. In the following year 1t had an enrollment
of 19 and in 1945 of 60. At the beginning of the school year of 1949-50
the Yeshiveh had a registration of 100 children (15 in the kindergarten
and 85 in the elementary achool), but because of financlal difficulties
the kindergarten was closed. ‘

The Yeshivath Achei Tmimim, Lubavitech of Plttsburgh as similar ,
Yeshivoth in other cities. is considered a branch of the Central Lubavitcher
Yeghivah in New York City which was established in 1940.

The Yeshivoth of Lubaviteh, in the words of Rabbi 8. Gourary, are based
"upon the basic principle of loyalty and mdherence to the lofty ideals of
Torah and orthodox Judaism....readiness for self-sacrifice for Torah and
JuGaiem....and worthwhile ldeals at all times. ..coupled with devout prac-
tleal gervice in the gpirit of Habad Hassidism, as propo de? by the founder-
of the Habad philosophy, Rabbi Schneur Zalmann of Liady." '

In reality the Lubavitcher creed, in the words of a local exponent of
the Lubavitcher Yeshivah, Rabbi 8. Posner, boils down to the teaching of
-ptrict and metlculous obgervance of sall practical commandments, such as
pronouncing of blessings on all occasions, wearing and blessing the "tzlsis®,
praying in a minyon with the children everydsy, and the study of Humosh.

The Yeshilvah had six classes, five for boys and one for girla.' The total
enrollment was 86, of these 51 were boys and 29 girls. A large number of the
children come from non-observing families.

The School does not recognize the need of grading the subject matter
studied. In the second grade, the Humosh, (The Pentateuch) in the original,
unabbreviated, is introduced, and the clags starts from the beginning of the
work. In the following grades the same Humosh only more of it is studied.
On Mondays and Thursdays, beginning with the third grade, emphaais is pluced
on. reviewing the Sidrah of the week.

The age grading of the c¢hildren is very unsatiafactory, while the staff
consists of people who have received a striet devout conditioning but little
professional training .

. The children live quite a distance away from the achool, snd are brousht
to it by the school's own bus (60%) and by public vehicles (LO%).

The school recognlzes no innovations in the field of methodology. When
questioned sbout the methods of instruction used in the school, Rebbi Posner,
the principal of the Yeshivsh, stated that they follow the method evolved by

Moses.
Cost

The budget of the Yeshivath Achei Tmimim for teaching th? E? children was
in 1949-50 was $34,795.13 or $404.59 per pupil for the year. 0f this sum
$2k,300 or T0% was spent on salaries, and $9,653. or 27.7% on building mainte«
nance snd trangportation.

(13)Rabbi 8. Gourary,The Story of the United Lubavdteher Yeshivath,
Jewish Bducation, Pall 1948 p, 43-46.

(1h)This ineludes the cost of eduscating a child in both the secular and
Hebrew departments
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The major single source of income was synagogue contributions, $10,895. 08
or 31.3%; other local contributions amounted to $3,469.81 or 10.0%. Tuition
. and- regigtration fees provided anly $5,2h2 20 or I5.1%. Miscellaneous income :
accounted for $5,392.91 or 15.5%. The Yeshivah completed the year with a é
defieit of $9,795 13 or 28.2% of 1its budget.

Hillel Aecademy of Pittsburgh

: 'Ehe.Billel'Academy was organized in 1947 by people who are devoted to
“Orthodox Judéism., It conglsts of & nursery class, & kindergarten; and. -
three elementary grades.

The school opened with eleven children and grew in one year to 12k. In
May 1949 it had 90 children, and in May 1950, 103 ehildren. The etrriculum
is based on the study of the Prayér Book, the Humogh, the Hebrew Language,
higtory, Laws and customs, snd simging. The emphasls is on Orthodbx Iinter-
pretation and on teaching of practical mizvoth and their cbservances.

Unlike the Yeshivah Achei Tmimim it follows a graded and & richer cur-
riculum. The Hebrew language and history are taught as separate subjects,
and singing is taught in all grades. One may question the wisdom of teach-
ing the Hebrew grammar in the second grade, or the Bible in Hebrew in the

. pame grade.

The school is administered well, the bullding is in good order, proper-
records are kept and effort is made to maintain steandards in admitting and

grading children.-

The chlldren do not live in the neighborhood of the s¢heol and all (exeept '(';
one child) are brought by the school bus. v .

Cost

: The cost of maintalning the Hillel Aeudemy for the school ye?r }9&9 50
with its 105 pupils vas $55,950, st a per pupll cost of $532.86

Salaries and educational materials absorbed $39,100 or 69.8% of the
budget; building maintenance $2,500.00 or k.5%. ,

Tuition fees were the largest single source of inecme. These brought
in $20,000 or 35.7% of the entire budget. While synagogue contributions
were s major source of income for the Yeshivath Achei Tmimim (31.3%) they
were an insignificent ltem in the budget of the Hillel Academy, only $500
or 0.9%. Miscellaneous income sccounted for $12,000.00 or 21.4%. The
Hillel Academy completed the year with s deficit of $21,450, which con-
stituted 38.3% of its entire budget. _

(15)Inaluﬂing both Hebrew and secular departments.
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CHAPTER V

Budgeting of Jewish Schools in Pititsburgh

Budgetary information was available for the Hebrew Institute, for the

‘all-day sehools, end for all the congregatlonal schools except R'nal Is-
_rael and Poale Zedeck. The combined budget of the seven congregationsl
schools, the Hebrew Institute, and the two all-day schools was 22h3,034 31.
The total weekday enrollment in these schools was 1185 or 83.7% of the total
. weekday school enrollment in the community. The combined Sunday Sehool en-
rollment in these schools was 1791 or 53.8% all children attending Sunday
‘Schools in Pittsburgh

: The total budget of the seven congregational schools (Adath Jeshurun,
Beth El, Beth Shalom, B'nail Emunoh, Shaave Torah, Temple Sinai,,K Tree of
Life) was $49,827.80. Of this sum, $43,210.95 or 86.7% was spent on salaries;
$1,239.51 or 2.5% on educationa) materials; $1,832.80 or 3.7% on running the
sehool office; close to $3,000 on miscellaneous expenses; and only $500 or 1.0%
on building malntenance. The reason for the small amount spent for maintenance
- of eongregational schools is that the cosgt of maintaining the eongregational -
- sehool buildings or classrooms 1ls charged to the congregation 1nstead of to
“the schuol,

The major gource of incame -0of the congregational schools is synagogue
contributions which amounted to $28,166.58 or 56.5% of their combined budget.
The next important source of income is tuition fees, $6,076.00 or 12.2%. The
proportion contributed by the congregations to the budget of the schools is
daodeed larger since in almost all cases the congregations also cover the defi-

- elt of the school as well as the achogl's shaike of maintenance expenses or
‘debt sgervice charges. In the case of Beth Shalom, which does not charge tuition
fees, the synagogue covers ‘the entire budget.

The proportion derived from tuition fees varies among different congregatbions
In the case of the Tree of Life, tuition fees atcounted for 12. l% snd in the
ecage of B'nal Emunoh, it accounted for 65.0%.

The per capita cost varied much amohg the different congregational schools.,
On the basis of the weekday afternoon school enrollment alone, the per capita
- sost for all the congregational schoold wes $95.46. The per capita for Beth
Shalom was $190.75, for Tree of Life, $185.35, for Adath Jeshurun, $1h8636
. For the other congregastional schools it varied from $27.58 to $76.92. (1

On the basis of the total enrollment (weekday afternoon and‘Sunday), the
er caplta cost for all seven congregational scho?%g yas $26.10 ranging from
ﬁs.eu for Shasre Torah to $44.25 for Beth Shalom. .

The Hebrew Institute

The total budget of the Hebrew Institute for 1950 was $lO2,M6l 38. The
Hebrew Institute had a weekday enroliment of 472 and a Bunday School enroll-
ment of 4Ok. The major part of the budget, $63,282.00 or 61.8%, was spent on
sularies; $1,500.00 or 1.5% on educationsl materials; $6,100.00 or 6% for
office expenditures; $9, 350. 00 or 9. 1% for building maintenance.

(16) See Appendix Tables B19 and B 20 for details of above figures.

(16a)These unit costs would naturally have been higher had the school's ghare of
maintenance and other cogts been properly charged.
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‘A major source of income far the Hebrew Institute wes the commumnity
alloeation, which amounted, in 1950 to $38,000 or 37.1%. (This was re-
duced from $50,399 allotted in 1949), Anotber large gource was tuition
feea (ineluding transfortation) which accounted for $39,000 or 38.1%.
The per capita cost of conducting the Hebrew Institute was $116.97.

All-Day School

The combined hﬁﬁﬁet-of>£hé twe Yeshivoth for the sehool year iéhg;so"."’

wvas $90,745.13; their combined enrollment was 19L children. The budget

of the Yeshivahs constitiuted 37.3% of the total educstional budget of the
10 inetitutions for which budgetsry information was available, 6.4% of
their total enrollment and 16% of their weekday enrollment.In comparing
the budget of the all-day schools with that of other schools one must

bear in mind that the budgets of the all-day schools covers the cost of
.the Hebrew and the secular departments. The major expenditure of the
all-day schools s teachers' salaries, which secounted for $64,650 or
7L.2% of the budget. Building maintenance smounted to $12,153.01 er 13.44%.

The largest gingle source of income for the all-day schools 1s tuition
fees which amounted in 1950 to $25,242.20 or 27.84. Synagogue contributions
vere responsible for $11,395.08 or 12.6%, total donations for $5,469.81 or
6%. The two all-day schools completed the school year with a cowbined def-
leit of $31,245.13 or 34.4% of their combined budget.

The per capite budgetary cost of the all-day schools was $475.11.
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CHAPTER VI

Bechool Buildings and Equipwment

Of the eleven schools visited by the Committee, three have sepéréte
gchool buildings, viz. Hillel Academy, Yeshivah Achel Tmimim, and the

Hebrew Institute. The other eight hold classes in rooms which are

part of the general congregational building.

. In the majority of ceses the facilities are remodeled residences
with partitions removed in order to ereate claas rOOWs .

The - fumilitiea of four schooly appenr to be satisfactory. - Four other
‘schools are.definitely urnsatisfectory and unsufficient, especially for
Sunday Sehool use.

In one sehool, 7 classes are held in the large swditorium. The other
claspes are held in the kitchen, on the gtage, in eonverted cloak rooms,
in the offiee and on & haleony. The building of another school 1s physi-
enlly wattractive to children and is very badly equipped; its heating
system is poor and 1s located in a section of the building which also
houses smusement facilities. It is & poor setting for carrying on educa-
tional metivities. It also lacks indoor and outdeor play facilities.

Five of the schools are loested within walking distance of the majority
of the children who attend them. Mozt of the children of six other schools
came either by sehool bus (3), publie bus (5), or private ear (2).

The following statistics presents an over-all view of ‘the mumber of
rooms and the sestink capacity of individuel schoels and & brief statement
on Auditoriums. It is pertinent to observe that this table does not indi-
‘eate a qualitative analysis of the rooms that sre being used and their
seating capacities.

' ' TABLE V

Number of Rooms and Seating Capacity of Individual Bchools

R o Rooms  Rooms . Beating
8chool, Fnrollment Available Uged Capacity
Beth Shalom 2 6 22, 25, ho, Wk, 24, 25

“Sunday Enrollment - 437
Weakday Enrollment 132

Poale Zedeck 2 o 0, ko
Sunday Enrollment - 175 : )
~Weekdey Enrollment 80

Temple Sinal 30 12 Average 20 seats
Sunday Enrollment - 292 ’ .
Weekday Enrollment 206

Beth B1 : 3 Levrge 3 Lafge

Sunday Fnroliment 84 2 Bmall 2 Bmall

Weekday Enrollment 21

Tree of Life 9 Boeial Hall 9 28, 32, 32, 16, 12, 12
ungay Enroiim&nt 127 Kitehen

Weekday Enrollment 35

Bheare Torah 3 2 30, 30, 20
Sunday ﬁnroflment 225
Wealkday Fnrollment 61
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“mams covump

Roous - Rooms ' Beating

‘School; Enrollment Aveileble  Used Capacity
‘Hebrew Institute 22 Awerage 25 seats
- Bunday Enroliment - 407 C o o
h wéekday Enrollment hﬁh | _ : v :
"Blpailsrael 0 15T T8 26 au oh, 31,27,21+ 35,20,
- Sunday Enrollment ~ 340 R . eo, 32 :
"Weekday Enrellment 106 . L
,:‘B'nai Bumunch - MR 2 15£40
. Bunday Enrcllment .3 - ‘ :
- Wéekday Enrallment 13 o o '
" Yeshivah Achei fl!mimim . 9Plus o ALl - 18, 18, 10, 12
AT1 Day 86 . . Bagement for : L S
. ‘ kdg., ‘
B Hillel Aéademyi . W T 10;12,25,15

N Auditariums ' Nine schools have auditoriums in their buildinga; two do- not.
. The peating cgpacity of the auditoriums ares 590, 300, 150, 140, 1000, 163, :

50, 300.
" Baged on accepted minimnm standards for school bullding facilities, the

Committee observed that generally there are only a few of the facilities fx““

which come near meeting these minimum standards. In the main there are in~
sufficient or inadeguate toilet room facilities. From a standpoint of fire
hazards, in one ivstance & regularly built fire exit had a chain and lock .on
it. Fire extinguishers are not placed in proper position for most effieienx .
use and in one instance has not been lnspected for two years. Stairs are
not fireproofed in accordance with safety atandardu.' ' '

General conelusions

It is. quite clear from the schoola vigited that on the whole it would be’

o valid to conclude in light of the minimum standards set by the American

Association of Jewish Education that facilities are in most- instances in-
adequste. In the face of these obvlous inedequacies of facilities, Jewish

education per se is handicapped. It 1g probably true that if these facilities
“are to be brought up to standard it would require conmunity understending and

acceptance ‘of minimum standards and also a considerable outlay of money.
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MINIMUM STANDARDS FOR SCHOOL QUARTERS.

A =~ Building - The school should be housed in & building suiltable for school -
purposes. It should be ganitary and fireproof to insure the protection of -
the life and the health of its puplls. -

B - Classrooms

L.

U1§9Lo

Minimum gize of .Classroom - ten square feet pér desk.

‘Natural Light - minimum window space - one-fifth of floor area ~

windows must have a minimum of 10 feet clearnace.
Artifiecial Light - one watt for every square foot of floor space.‘
Heat - minimum temperature of 65 degrees.
Ventilation « windows to be open at all times during school sesslon,
unless there be an artificlal ventilation system. There should be
& minimum of 30 cubic feet of air per minute per pupil.
Rooms should be equipped with

a. Regulation pupils' desks and chairs

b. Regulation teachers' desks and chalrs

¢. Regulation blackboards, minimum size of 24 square feet

" d. Buffieient and proper accommodations for henging of pupils'
clothing.

¢ - Lavatories -~ They should be accegsible, clean, well ventilated and
naturslly lighted. There should be one privy for every 25 pupils, .
in good working order. There should-be geparate lavatories for boys
and girls. Faecillities should be provided for the pupils to wash their
hands. , '

D - Fire Prevention - The school should provide adequate fire protection,.
which should include: L

1.
2.

3.

l”.

5.

Regulation fire alarm system

Sufficient number of regulation fire extinguishers

Regular fire drills - The group of clesses in each of the sessions
or ghifts per day should hold a drill at least once a month.

Fire exits -~ There ought to be at least two exits. No room should
be more than 50 feet from an exit.

.Staircases ~ There should be iron or fireproof staircases.

B - ater Supply ~ The school. should have regulation water bubbling fountains

for drinking purposes. Glasses, cups or towels should be removed, They
- must not be used by pupils.
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' PARENT ATTITUDES TOWARD JEWISH
- EDUCATION OF THEIR CHILDREN

--‘Intrnduction - -

o " The Oommittee recruited fifty women to interview parents about the
~,Jewiah edueation og their children. A questionnaire covering 33 items was.

drawn up which covered the parents? reaction to Jewish education and the re-

action a8 far a8 they know of their children. ()

E The high degree of interest and concern in Jewish education in our
" oommunity is attested to by the fact that fifty volunteera aecurad interviewa
from 253 mothera oux of 267 selected. , - v

- ,?' A complete analysia of all the. questions was. not made but rather only
" of those which yielded the moat aignificant response and lent themselvea to
tabulation. o , ,

| iggificanp Find:lngs | o

‘ The survey 185 almost equally divided between boys (136) and girls

- (131). The data have been tabulated by two types of schools; one-day schools
. (Saturday or Sunday- only), and schools with sessions of more than one day

(Weekday afternoons only, including all-day schools), or a combination of
JSunday and Weekday, S

on the baais of- this division, 6,6% report total enrollment for
Sunday School only and 8.1% for Weekday afternoon and Sunday School., While -
" this appears to be a fairly large sample, the actual numbers involved are
small., However, it doea bear out the findinga of the Gommittee on. Sohool Faots.

. On the baeis of the questionnaire, certain trends emerge: (1) three
: oum of four girls attend Sunday School only, (2) six out of ten boys attend
- Weekday or ‘combined Weekday and Sunday School. This is much higher in the
age group of 11 to 13 when the boys are prepared for Bar Mitzvah, in this
grcup eight out of ten attend Wbekday School, :

Again this bears ouz the findings of the Gommittee on School Facta.

Before dealing with the specific answers to queationa, it is woll
-.to point out that this division in attendance between Sunday and one-day.

- schools on the one hand, and Weekday afternoon schools on the other, condi-
tion the way parents reaoted to many of the questiona askad of them.

The following questione and answers are presented as the more aig«
nifioant for purposes of this report:

7 Fbr»dﬁeétionnaire and procedure, see Appehdix.

b



Question & - "Why do you send your child to Jewish achaol?”

~ This guestion got a standard gtereotype reply. For purposes of
illuatration, the following are some of the replies:

"Mother not Jewish but wants child brought up as 'a Jew.
Father not religious but Mother warts child to get

religious education in Sunday School.

.Mbther went .
For culturel--not religious reasons.
To prepare for Bar Mitzvab.
Jewlsh education is as important as public gchool education.
To be & member of a Jewish congregation.
To meet Jewish children.
Grandparents insist,
To distingulsh right from wrong.
To learn Hebrew (only),
To get training not available et home,
Orthodax education highly desireble.
 Shauld go to Bunday School to get cwlture mot. had at home ..
Safe pick-up and delivery.
All the other children go.
Child very interested in Jewish Education.
So he mey get a better Jewigh education of which only

& certain amount can be given at home.

‘Something Mothers did not receive esnd feel that 1t is

Question 5§ -

Questicn 6 -

Quesgtion T -

an importert factor in life of ¢hild."

"Are you satiafied with the type of Jewish education
your child ig receiving

"If you are satisfied, please comment on what you like
garticularly about the Jowish education your child ig

receivigg
"f you are dissatisfied, why are you dissatisfied?”

Only one parent in ten was digsatisfied with the Weekdsy schools,
but ore in Four was dissatisfied with the Sunday Schools. The proportion
of pavents who expressed no opipnion on Question 5 or were uncertain was
congiderably higher among those children attending Sunday Bchool only.

Some of the more prominent reasons for dissatisfaction for Sunday
Sohools are the following:

1.
2.
3.
b,

‘Teachers are Iincompetent,

Lack of discipline (applies also to Weekday schools ).
Meny children do not wish to attend Sunday School.
No agreement on proper curriculum.
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Question 8 - "Please list the subjects your chilld is studylng aend
o indicate those in which your child is msking, accord-
ing to your opinion, adequate, oY inadequ&te progreas.‘

The anawera ta this question have considersble significarice when
-thdught of in light of the fect that one of the reasons for dissatisfactien
for Sunday Schaals is" "no agreement on praper curriculum ag noted,

) - 36% of those whose children attend Sunday School only indicate no . ..
knovledge of eny gubjects taught whatscever, while only 16% of the parents

of Weekday children do uot know of any aubjects which their children

’study. ‘ , :

| With one exceptiou, parents of children attending All Day schoals,
were both very well informed and pleased with the progress of their
children‘ .

, Only a small minority of parents replied regarding progress. We
should say thet it 1s difficult to evaluate these particular findings
'aince it 19 by no means certain how the parents understood the term
~ "progress"., In some instances they regarded report cerd grades as indicet-
_1ng prograsg; in othery they reported their opinion based upon the child 8
. reaction or baged on thelr own evaluation.

Que&tion 13 -'"Do you think theat your child's attendance in the
Jewish school Interferes with other activities?

» Only four parents say that attendence interfered muchj thirty»eight '
ar fifteen per percent indicate little interference and the overwhelming
majority state that it does not interfere.

Question 15 - "Bo you think that your child is being taught in the
Jewigh school by competent; well trained teachers who :
understand how to handle your. child?"

Two out of three parents think that their childiren are taught by
competent well trained teachers. A breakdown by type of schools, however,
shows & gteady decline in the proportion of Batisfied parents from All
Duy Hchool where 86% axswered "yes" to Sunday Bchool where only 64, h%
gave an affirmative angwver. v

Question 17 - "Are you satisfied with the school faoilities of
the Jewlsh schoal where ypur child is receiving
- his Jéwiah education?

' Three out of four parents were satisfied with the school facllities.
Agein All Day Bchools are leading with 100% of their parents answering
in the affirmative. In general the facilitiles of the larger schools meet
with a greater degree of satisfaction while smaller schools 1nvoke a
cﬁnsiderable degree of dissatisfaction from parents.
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" Question 26 = "Do you think that your child devotes: sufficient
time . too little time . too much
e Ll b0 his Jewish studies?"

Six cut of ten parents feel that their children devote sufficient time
to thelr studies., A breakdown by schools follows the pattern established
in earlier questions; the highest rate ig reported for All Day School, nine
out of ten, Next come Week Day Schools with silx out of tenm and lest Sunday
-Bohooly where five out of ten parents thought that their children devote .
Sufficient time,

: Ccrrespondingly four out of ten in the Sunday Schools felt that too
-~ 1little time was devoted while two out of ten felt this way in the Week Day
" Bchools,

Only one parent complained that too much time was devoted to the
children 8 Jewish study.,

, Question 27 -'"a. Doea your child have homework from his Jewish School?
: b.* Does he have too much - too little homework?
c, Have _you any observatione about his homeworky’

One—half of the parents both in Week Day and Sunday Schools ‘state that
their children have homework. A frequently reported comment is that it is
»,notvenough or too lititle.

;Question 32 »."Do _you think that girls should receive the same type
of chish education as boys? If not, why not?"

Sevcnty~one percent or two out of three Sunday School parents, believe
that girls should have the same type of Jewish education ag boys. Sixty-
seven percent of the Weekday School parents and seventy-eight percent of
the All Day School parents feel the same way. It might be added that a
large majority of the Week Day School gtudents are boys between the eges
or 10 to 13 who prepare for their Bar Mitzvah.

Recommendations

1.. Greater attention should be paid to Adult Educatlon which
: would drew parents into informal adult groups to ralse their
level of understanding and acceptance of Jewlish education.

2, On the bagis of the dissatiefaction and lack of knowledge
of parents, the commlttee recommends that schools have
Parent Teacher Associations which would be so programmed.
that there would be & healthy, wholesome attention paid to
problems relating to the relationship of parents to the
Jewish education their child is receiving. Where such
Parent Teacher Associations do not exist they should be
created,

3. 'There i8 a need for well-defined curriculun for Sunday
Schools since our findings reveal that parents do not seem
to have an adequate knowledge of what their child is
gtudying.
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Sunday School education should be made more intensive, Thié

might require change to more thar ome day attendance.

There should be more intensive education for girls since our
findings reveal. that most girls are in Sunday School and that

»parents feel that the Sunday School education is inadequate.'

'Greater attention should be paid to more homework for children
_in view of the fact that parents complain thet theve is mot = ==

_ »enough. More homework may help bridge the gap between the.

7.

- 8.‘5,

minimm awount of time spent in Sunday School and in the
amount of Jewish education that parents feel thelr children
are absorbing., .

School facilities should be improved‘ Parents expféss their‘

,diesatisfactiou with school facllities,

Greater attention should be paid to aecuring trained teachers

‘since dissatisfaction with teachers was noted in our
~respansea.



50
CHAPTER VITI
JEWISH ADULT EDUCATION

Purpose of Adult Jewish Bducation Study

The purpose of the study of Adult Jewish Education, ag sgreed. upon by the
committee, are as follows:

1, To ascertain the oxtent of waish educational activity and
programming in Jewish orgenizations and agencies in Pittsburgh; _

2, To obtain some degree of insight into the effectiveness of Jewish
education in Pittsburgh during the lest generation, as indicated
by the type of programming undertaken by adult organizations;

3. To create an awareness of the desirability of including Jewish
educational activities at least as part of the progran of Jewish
organizationa in Pittsburgh;

k, To create an awareness of the needs that organizationa have in
the whole field of program planning;

5. To indicate the desirability for establishing a central resource
for program materisls and personnel, to be administered under
competent professional guldence, to assist organizations in their
program planning.

Secope of this Study

The study presented here does not presume to cover the entire field of
waieh pdult educational and cultural activities and programs in the clty of
Pittsburgh, but rather analyses the responses of two types of specially
prepared questiagfaires submitted to the adult organizatlions and the Synagogues
in Pittsburgh. The data collated in this study indicates the extent of .
informal Jewish educational activity in Pitteburgh. The analysis, the evalu~
tions, and the recommendations are not intended to pass judgment on the quality
of such programs. A more intensive effort which would include personal inter-
views might possibly ascertain the number of informal groups that meet in
homes for the purpose of discussing current Jewish problems or studying some
agspect of Jewlsh literature and lore, and also get personal reactions to the
present program of Jewish organizations and agencies.

A more intensive study might also be able to get some detailed information
on the use of libraries of Jewish interest, the number of subscribers to Anglo-
Jewish periodicals, the numbgr of purchasers of books of Jewish interest and -the
smount of individual study that is going on in the community. Within the
limite of this study, it was also not possible to indicate the amount of
educative influence that occurs in the course of major fund raising ox -other
types of projects undertaken on a community wide basis or by various organiza-
tions engaged Iin such undertakings.

- (18) See Appendices A-7 snd A-8
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B It is important to remember also that in the case of & number of the
organizations it was not to be expected because of the nature of their purpose
and program that there will be a strong emphasis on Jewish programming. However,
- 1t 48 contended that there should be room within the progrem of all Jewish organ-
izations claiming to serve a constructive Jewish purpose to include within the
Bcope of -their total program educational end cultural activities of & Jewish ,
naﬁnro that wculd be 1ntereating and enjoyable experiences for their mzmbershiy.

The datn compiled from the questionnuires gives us & husia for 1naicating
constructive measures that can be taken to enrich mnterially the Jewish eduoation—
al and activities programs of the Jewish organizations and agencies in the city
of Pittsburgho - , '

Summary of Repliés'to Questionnaires on Jewish Educational and
Cultural Programa and Activities of Adult Jewish Orgenizations

- In attempting to reach a8 many organizations ‘and groups of which there was
. any record, questionnaires were sent to 114 organizations of all types. Informs-
‘ ‘tion was sought from the 30 eynagogues in Pittaburgh.

: , Information was also requested from the Y. M & W.H.A., and from the Hebrew
- Institute of Pittsburgh; which is the major communal Jewish educational instis
©tution. A total of 53 responses were received to the organization questionnaire
' and 1h to the synagogue questionnaire.

: Those organizations and agencies which replied and are listed in the
- Appendix A-10.  They represent a vrather good cross section of the waish

EE  organ1zations in Pittsburgh.

, Twenty»eight of the organizations that responded were local affiliates or
branches of nationsl orgenizations. The brotherhoods and sisterhoods of the ,
- synagogues usually were members of national bodies. One council typs of organ~
C o dwation considered itself both 1ooal and national. The remnining‘groups were

‘tjf 'puraly local organizations.,

It is interesting to note that only one Landsmannchaft group ‘replied ale

":<thdugh 15 were written to. Further 1nreatigation brought out the fact that

most of these groups have ceased to function actively and evidently represent

‘: ffa waning phaae of waish organizational life,

The orga zations which responded £al1l into the following_categorieé° v

‘8isterhoods

" Men's Clubs .

. Junior Congregation

‘B'nai B'rith Men's Lodge v
B'nai B'rith Women's Chapters

‘ Ehilanthropic Groups -
CivicuProtective Groups

" Pittsburgh Section, National Oouncil of

Jewish Women

Landsmanschaft
Hebrew Institute of Pitteburgh
‘Hebrew Institute FTA
™ & WHA and its adult departments

: =
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M & WHA Affilistes

Zionigt District of Plittsburgh
- Zlonist Youth Commission
Masada o

Mizrachi Groups (Men's Group &

‘Women's Group)
* Hadagsah Groups
. Ploneer Women's Chapters
Total Queationnaires Returned 53

o W

-F-B'l\)

' ANALYSlS OF REP&IES TO QUESTIONS ON GENERAL SCOPE OF JEWISH EDUCATIONAL ACTIVITY

-The details of the general information concerning the organizutions which rev‘
sponded are in the- Appendix.(A-~9) The outstanding factors related to the central
purpose of this study are summarized here. The Jewish educational programs of the
~IM & WHA and its adult departments and the Hebrew Institute's adult activities are
dealt with separataly, (They account for nine questionnaires returned)

DT R B e S A
vt e

L. Mmmmnsmp

, The total membership for all the grcups which replied (only one. did not
‘give its wembership) is 21,534, This is for 4k orgenizations, including 30
. women's groups, 8 men's groups and 6 groups with both men and women in their
m:am.bership° Twenty-nine women’ s groups reported a total membership of 13,626,
Fight men's groups reported a total mmmhership of 5,877. Groups with both men -
and women had a total membership of 1,687, These figures repressent an undeter-
mined amount of duplication because nany people are affiliated with two or more
: organizations°

Since a good croas ‘section of Pittsburgh's organizational life is represent
ed; it is remsonable to assume that the information concerning their informel
Jewlsh . educational programs 1s representative of the type of activity that 1is
generally offered to, members of organizations. } v

2. THE LANGUAGE USED AT MEETINGS

: Only one organization, of those that responded, conducts its mpetings in
Yiddish, and two uged both English and Yiddish. This indicates sn almost Gom-
‘plete linguistic assimilation in the Americen scene. (One organization, in
Pittsburgh, the Chug Ivri, with approximately 100 members, conducts its meet-
ings in the Hebrew language in order to revive and perpetuate Hebrew culture. )

3. JEWISH CULTURAL INTERESTS AT GENERAL, MEMEERSHIP MEETINGS

Thirty-six of the W4 organizations replied that they devoted some or all
of their general membership meetings to matters of Jewish cultural interest.
However, only 14 of the organizations indicated that they had such programs regu-
larly or sbout one-half of the 30 organizations that meet monthly. Twenty-seven
stated that they had & special committee for Jewish cultural programming; and
5 had a program committee that planned their Jewigh activities.

by mcmn TFOR CENTRAL RESOU’RCE AND PBOGRAM GUIDANCE

Twenty-eight of the orgesnizations definitely indicated that they would like
to have a central local resource where they could obtain mmterials and personnel
for their programs such as speakers, srtists, films, film strips, movie projec-
tors, recordings, plays, skits and books. But only, 1t felt. the, need of qualified
professional assistance in planning their programs.




5. JOINT SPONSGRSHIP AND SPECIAL EROGRAMB

Only 13 organizationa sponsored Jewish educational and cultural programs
.. Jointly with other groups in the community, indlcating little realization 'of
of the meny values inherent in joint plamning and spcnsorship even with brother
or sister groups.
Very few groups cenducted special’ programa during the activities® year,
Bix conducted one or more radio programs, one group sponsored & special tele-
© vision program and one group held a 106th anniversary celebration, one a special
exhiblt of Isrseli stamps, one group acted as host at a tri-state meeting of
- synagogue men's clubs of conservative congregations, and one group conductad a
-gpecial leadership trainipng course., --- -

Several organizations condueted brotherhood week celebratians to which
people of other faithe and races were invited. One group conducted three speuial
mass meetinge with nationally known personealities as speakers, :

One organization conducted an orchestra concert. dJewish Music Mon'th wes
celebrated with a Jewish music festival by two crganizgtions. :

‘6. BUDGHRTS

Only 13 groups stuﬁed that they budgeted specielly for thelr Jawish cul-.
tural programs, These budgets ranged from $10 to $5000, (The $5000 budget,
was the entire budget of the organization, evidently including the salary of
& paid program director.) Usually the sum spent ranged from $100 to $200. Sev~
eral ovganizetions indiceted that the budget for Jewish programs wes not Alffer-
entiated from their total budget. A few of the organizations were happy about
the fact that theilr Jewish activities program cost them nothing.

- This 18 not meant to imply that groups must spend large sums of money in
order to have an effective Jewish activities program. Many local resources can
be used and the creative sbilities of members of an organization can be developed
to enrich the program. What is significant is that such & limited number gave
consideration to budgeting &t all for Jewish activities programs. It im obvious
that the proportion spent for these activities is very small in comparison to the

- botal budget of some of the organizations which numbered many hundreds of members.

ANATYSTS OF JEWISH ACTIVITIES FPROGRAM OF ADULT ORGANIZATIONS

Of the 36 organizations holding general membership meetings at which matters. of
Jewish cultursl interest wexe emphasized only “2 gave detailed information as to the

neture of these programs LY} follaws-

MASS AOTIVtTIES

(Pwogramg planmed for the entir¢ membership of an organizabion or for the general
public,

Bisterhoods snd Men's Clubs

Of the six sisterhoods responding four hed monthly programs for their entive

‘msmBQthip, insluding holiday discussions and celebrations, parent-child relatione

ships, book reviews, programs of Jewish music., Reports indicate that only one-third

of the members attended these mass activities, In the one Men's Club that reported -

on its program, about one-half of itm total membership attended the various mass #c-

- tivities, some of which were only indirectly related to Jewish life,

Binsd Bfrith Womgn . Chanyer

Five of the ten-n‘nai B'rith Women's Chapters reported that they had plamed proe

grams of Jewish content for their membership. A number of these were related to the
aotivities of national B'nai B'rith such as anti-defamation, the Hillel Foundations,
B'nal Birith Touth Orgeanizations,ete. Other programs were velated to the Jewish Holi-

days, Israel,Jewish Music and Isrmelie Dances, Approximately forty per cent of the tote

ul mgmherahip of these five chapters attended the mass activities program.
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Civic-Protective Groups

Theae groups have their activiﬁies ooordinated through the waish Commnnity
‘Relations Council which provides resources and programe related to their work,
One group with a membership of approximately 500 held two mass ‘events both dealing
‘with the relationship of American Jewry to the State of Isrmel. About one-third
- of the mambarqhip attended . _

Only one. philanthropio group reported a wass Jowish aotivity, 8 1ecture on
the Status of Women in Judaism with 1esa than ten percent of its membership attend-

ing.

‘Zionist Organizations

Zionist District of Pittsburgh

The District held five mess events consisting of & formal dinner, a con-
cert, and three lectures related to the situation in Ierael. Personalities
of national prominence addressed the meetings which were attended by an
average of 500 people, Two radio progrems, one s concert of Jewish music
celebrating Jewish Music Month and the other & program celebrating the
second amiversary of the establishment of the State of Israel, were pre-
sented, In addition a two-day seminar of three sessions discussed "Israel
Today" with an internationally known personality as leader. This was
attended by an average of 100 people at each seassion,

Zionist Youth Groups

The Zionist Youth Commission conducted one mass activity involving participa-
tion by the groups themselves in a lecture end choral presentation. Partiei-
pating were en orchestia of oneé of the groups and & chorus of another of the
groups. Masads conducted seven mass activities (Town Meetings) all related
to Zionist themes. B

Pittsburgh District Mizrachi Organization »

This organization held six large membership affairs consisting of political
discussions, holiday celebrations, a Siyum Ha-shas, and an snmisl dinner, -
These events drew from 100 to 400 people of & total membership of h5o men.,

Hadassah

Three of the six Hadaasah Chapters reported on their activities. Two groupa
reported three membership activities and one reported seven programs. The.
progrems consisted of lectures, book reviews, musical programs and Oneg
Shabbat teas. The subject matter was of a varied Jewlsh nature, Only 11%
of the enrolled membership of these organizations attended sctivities. -

Pioneer-Women

Four Chapters reported a total of 37 membership meetings with Jewish programs.
A definite effort was made to have each monthly meeting deal with a different
aspect of Jewish 1life and culture. Holiday celebrations, discussions on
Jewish education, book reviews, movies on Israel, discussions on the lives
of outgtanding Israeli leaders, and Jewish music progrems were featured,
Approximately one-third of the enrolled membership attended. Some events,
however, were attended by es many as 75% of the membership. :
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'STUDY GROUPS AND SPECIAL INTEREST GROUPS

Of the organizations reporting only 13 had study groups and 8 had special
interest groups. Nine organizations had study groups and no special interest
groups; four had special interest groups and no study groups; and four had both
study and special interest groups. The organizations conducting these study ‘
groups and special interest groups were the following: Beth-El, B'nai Israel and
Temple Sinai Sisterhoods; Beth Sholom Men's Club; Keystone, Fnma Lazarus,. Menorah,'

Ner Temid, and Frances Schlanger Chapters of B'nal B'rith Women; Council of Jewish A

‘Women; Zionist Youth Commission; Masade; Chapters 4, 5, and 6 of Hadasseh; -

. Business and Rrofessional Division of Eadaasah; and Pioneer Women* 8 Organization
Ohapter 1. ‘ . v

The total nnmher of study groups represented 13 as follows:

.Jewish History
- Legislation
. . Jewish Holidays
. ‘Hebrew Classes
. Jewlsh Music B
.~ Jewish Persopalities
o . Jewish Current Events
- Israel : 2
S Anbd- defamation
~ - Prayer Book
Bible

,Hﬁwwﬂmwwwwmﬂ

- Leadership Training - _ : o o tfi““

Special Interest Groups are as followsz“'

. Book Reviewe
" Orchaestra
Choral. Groups
‘_Girculating Library

SO

. Several of the organizations supported special projects of a Jewish aduoational
nature in the local community., The Council of Jewlsh Women together with the Sister-
hood of Temple Rodef Shalom subsidize the work of the Southwest District of Penngyl~
- vania Religious Schools; The Beth Shelom Men's Club sponsors & Bar Mitzveh Club and
Sunday Morning Breakfast for fathers and sons followed by & study group for the
~ fathers; Masads conducted a Youth Weekend and alpo affiliated themselves with a -

- Kibbutz in Israel., The attendance at these groups wag from 12 to 40 members with
- the average attendance between 15 and 20. Of special interest are the five Jewish
History groups conducted conourrently by Hadassah Graup 6 with 117 of its 680
- members enrolled. : . , _

'Raaponses to the Questionnaire on the Adult Jewish mducation Prﬁgramu of Synm“ggues ‘

: Fourteen replieu were received out of 8 total of thirty congregations to which
,-qusstionnairesvwere,sent. The replies were received from nine orthodox aongregations;
four conservative and one reform, The synagogues were located in every gection of
the city - The Hill District, Oakland, Squirrel Hill, East End end South Hills,
They represent a good cross aection of the religious 1nstitutions in Iﬁttsburgh. ‘ ;e

T Memberdhig

Membership figures were submitted by only nine of the congregations.v Membey -
ship ranged from fifty to six hundred families. The total membership of all
" nine congregations wes two thousand six hnndred eleven families, ‘
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Adult Jewish Educational Activities

The resﬁonse to the question ~ Does thé éynagogue have a regularly orgenizged
program of adult Jewish education activities? - was "yes" on the part of seven
congregations, and '"no" on the part of six. One synagogue group. (The Young

‘People's Synegogue meeting in the Hebrew Institute) stated it was by its very

nature an experimsnt in adult Jewish education.

Study Groups

Specific information was asked about the various types of study groups that are
commonly conducted by the synagogues. Questions related to frequency of sessions,

average attendance, the age of the participants and thelr sex, and whether the
group vas. conducted by a paid or volunteer instructor.

1. Chevrah Tehillim

Five synagogues reported & ‘Chevrah Tehillim (for the study of the Psalms ).
Three of these. groups met daily, two only occaslonally. Attendance
averaged from five to fifteen men, The age range was from £ifty to
elghty years. The instructor was usually a volunteer,

2, Chevrah Mishnayau

- Five synagogues had s Chevrah Mishnayas (for study of the Mishna), four
-of* these groups met daily and one only occasionslly. The attendence ranged
from four to seven men, ranging in age from sixty to eighty-five. In two,
the groups were led by the rabbi; one was taught by the sexton and the
vothers by volunteers,

"3, Chevrah Shass

Four Bynagogues had a Chevrah Bhass (Talmud Study Group) Three met weekly,
- and one on the Sabbath and holidays., One congregation reported twenty
members present with ages renging from thirty to eighty-five.

k., Midrash Study Group - En Yaakov

No synagogue reported a special Midrash Study Group, but evidently this
subject matter was included in the En Yeakov Study Groups which consists
of the Midrashic portion of the Telmud. Four synagogues reported such
study groups with attendarice from seven to ten of the older members,
Three of these study groups had paid instructors.

5. Pirke Aboth (Ethics of the Fathers )

Three congregations had study groups in Pirke Aboth; One group met daily,
another weekly, and the third met only during the summer season.

6. Bible-stuﬁy Group

Bible study groups were conducted by four congregations. Three met weekly;
one met occasionally. Attendance ranged from twelve to thirty-five., The
rebbis were the instructors, except in one instance of a volunteer in~
structor. The age of the participants (a1l mele) ranged from ho years
upward,
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T. waish History I _ ’ . g.\

Jewish history was gtudied by adult groups in four congregationa. Frequen-
¢y of attendanoce ranged from three sessions during the yeer to regular week-
ly sessions, Two of the Jewish history study groups led by the rabbis were
for the benefit of the members of the sisterhoods; two congregations had

" book review groups and one reported an attendance of one hundred fifty
" women., The age range wds‘from “thirty to fifty-fivs. o T T T T

8. OnegAShabbat ’

An Oneg Shabbat was conducted by four of the groups; two of these met after
the late Friday evening services, and two on Saturday afternoon were con-
ducted by siaterhoods.‘ :

9. ‘Speoial Interest Groups

With regard to special interest groups, one congregation had a Tallis and

Tefillin group for fathers and sons on Sunday morning; one had a dremetics
group and two had Jewish music groups. One congregation sponsored a child
study groupo.

IV-» Budge‘b

The usual aﬁswer’to the question &s %o the cost of the synagogue of the Jewish
adult study program was that this waz included as pert of the rabbi’s services

to the synagogue. - <_ﬂ

Two 6ongregations had special budgets; one spent three hundred dollers for the
year and one six hundred dollers.

V; Plammed Program of Brétherhooda and Siutérhoods

Foﬁr'cpngregaticns reported a planned program of adult Jewlsh studles and
activities by the brotherhood or the men's club and three did not., Five
plenned programs of this sort for thelr sisterhoods, and two did not.

VI. Libraries in Synagogues

"Of the fourteen synagogues that responded, nine had a library of Jewish interest,
The number of volumes ranged from two hundred to fifteen hundred. In only three
instances did the library contant books of modern Hebrew Literature, Very few
of the synagogues subscribe to current periodicals in Englich, Yiddish or
Hebrew, ALl libraries were supervised by volunteers, if at all; there was no
peid librarian, even-on a part-time basim, The libraries evidently recelved

~very little use. Several were primarily for the children of the congregational
schools and in only two did they perve as a lending librery for the memberu of
the congregation, , .

VII. Jewish Book and Qift Shop

- In many parts- of the country Jewish Book and Gift Shops sponsored by synsgogues
have become importent instruments for bringing Jewish educational influences to
the home by stimulating the reading end purchasing of Jewish books and the dis-
semination of Jewish ceremonial and ert objects. Only four congregations stated
that they had such book and gift shopu, and only one stated definitely that it
was o suocessful venture.

g
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YIII. Institutea for Parentsl Young Adulfe, Young Married Folks'

8ix of the congregations had institutes for the perents of children
who attended the congregational schools, conducted nsually hy the
Parents and Teaschers Associations. Only one synegogue had &
planned program of Jewish gtudies, consisting of a Hebrew study
group for the young adults of the congregation. Nope of the
'congregations listed special gtudy groups for the young merried
folks.

Some intereeting sidelights on Pittsburgh congregetional life. were given in the
comments at the conclusion of the special. questionnaire.

” 1.,_

2.

3.

"The memberahip of the synagogue has dropped to a little nothing
because of its location in the Hill district. Without a memberehip

1t is impoesible to have any sort of educetional program.

"We are a very small group. That is because our synagogue is in
the Hill District end most of the- members live in Sguirrel Hill,

Bast End and Oskland. That 1s why we do mot have much of what
you are interested in knowing," 3 _

"Attendanoe at synagogue services is vefy limited due to the fact

jfthat very few Jewish families veside within walking distance of
the synagogue. Study groups above described meet 'in morning

T:30-8:00 a.m. before services, and for one-half hour in evening
between Mincha and Maariv," :

"In addition to studies and institutes Friday evening sermons

delivered by the Rabbi of the Congregation., Lectures, talks and'

" filme on Palestine, the Jewish community in America, at various

functions of the religious school, men's olub, dinner meetings

and institutes and displays and similar meetings of the sister-
- hoods of the congregation were euocessfully carried out on an

educational and social level.

-"Our synagogue 15 in itself an experiment in Jewish educetion.
Tts members are young people who have & desire to worship in a

-traditional fashion; and who have. educated themselves in Hebrew,'

and Jewish customs, so as to be eble to conduct these services

and operste this synagogue. The synagogue and its gervices

seems ‘to appeal to all who witness them ag the memberehip hag
grown immensely in the last few yeers. _ - _,J

"We are affiliated with the Orthodox Congregation of Pittsburgh.

~ Our services are strictly orthodox. Most of our financial aid
. goes to Israel. Our membership is.small but we donate to charities’

about two to three thousand a year. Most of the Oekland population

are conservative or reformed. They may attend the three Holy Days

of the year and observe Kaddish, as. we have daily minyans. There

-vseems to be & need of modernizing our religion for the mn;ority
~of Oaklend residents.”

: "During the season of 19&8-19&9, an extensive adult education
program was attempted, including Hebrew clesses; book reviews,
- forums (besides the Oneg Sebbath) and others; but whereas the
" programs began suspiciously, the usually petered out -to a handful

of stalwaris, although s8ll who attended were lavish in the praisea

" of the projeot.




8. "As one the newer institutions of the community, we heve just
begun ocur program in Jewish education for adults, It is my
conviction that such programs must come from within - as a
result of felt needs, Our parents felt a need of Hebrew to

. keep abreast of their children, hence the Nebrew classes...
- Our adult educational program has been limited in its scope
- only by reason of time...and money. The progrem has thus
 far centered around the leadership of the rabbi of the
congregation., It is our hope that others will be enlisted to -
unaertake the leadership of the congregation in adult study
: groups.

9, In ome 1nstance 8 rabbi stated that the main obstacle for the

’organization of any study groups within the synagogue was the
lack of space,

-~ JEWISH EDUCATIONAL FROGRAM OF YM & WHA

The YM & WHA of Pittsburgh is the major center for informal adult group
activities of all types. It is an important agency for positive Jewish identi.
fication, During the years of its existence it hes sponsored many significant
‘events, progrems, study courses asnd discussion groups for the enrichment of the
Jewish ocultural life of the entire -community.

Jewish Book Month was celebrated in 19&9:w1th a lecture by-a‘local'rabbi
who disocussed the Bible as literature.

Chanukeh was commenorated with the kindling of the Chanukah 1lights in the
lobby every night during the eight days of the festlival and the showing of a
classic Yiddish film.

- Two movie programs presenting the "Story of Bether" celebrated Purim,
In connection with this holiday, a special display of illuminated megillahs
from the 17th century to the present time was held in the lobby from the week
before Purim until the week after the holiday.

: Jewish Musio Month weas celebrated with a music festivael involving a concert
of vocal, instrumental music, and the dance, During the entire month Jewish
music was played regularly in the lobby. According to an article in the ocurrent

issue (Januery 1951) of Jewish Center Program Aids ,

"fhe program succeeded in combining the group work skills of the staff
and ‘the musical talents of Y members, thus bringing about a Jewish Music
Festival that will long be remembered by both participants and audionce.

Daring Passover s party was held. There wasg an exhibit of Passover Hagadahs_

end ceremonial objects. The Hagedahs included a fifteenth century illuminated
manuaoript, an elghteenth century manuscript Hegadah, six different Passoyer
plates from the eighteenth century to the present time, each of which 11lustrated
important events in the Pagsover story were on display.

The Isasac. Se&er Educational Center of the YM & WHA sponsored two language
classes, one in Hebrew (attendance 36) and one in Yiddish (attendence 25), In
esich of the lecture series on "Psychiatry and Morality", "Folk Music and Folk
Songs" and on the "Great Books", reference wes made to Jewish elements.

2Y
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The Educational Center was prepared to offer courses in elementary,
intermediate and advanced Hebrew and Yiddish. It also was prepared to sponsor
an institute of Jewish studies dealing with various aspects of Jewish culture,
on request. It is noteworthy that for a number of years arrangements have heen
entered into whereby the University of Pittsburgh and other msjor collegiate
educational institutions were prepared to offer as meny as twenty-four credits
towards & degree for courses in Hebrew language, literature and history,

provided certain definite requiremants stipulated by the univereity'were met,

Three special lectures were sponsored, one & "Report on Israel", attendance
(450) the second, "The Bible as Litera.ture", (attendance 350) and the third,
"Conceptions of an Adequate Religion" (attendance 200).

The Health Center at the Y celebrated Succoth, Chanukah, Purim- and Pagsover,
in a special holiday atmosphere and perved special hollday foods for 1ts members,
An average of 300 men perticipated in each celebration,

The Library COmmittee sponsored radloc spot ennouncements over one of the
local stations during Jewish Book Month and special lobby and library exhibits
of Jewish books were held. Three book reviews on books of current Jewish
interest were held in the library itself.

. The Senior Club Council discussed the proposed YMHA in Jerusalem and cone
tributed funds to it and also discussed the United Jewish Fund and their relation~
ship to it. Four events with Jewish emphasis were sponsored by the Jewish
Students Association., A series of discussions was conducted on "Inter-marriage”
on "What is a Jew?" "An Evening of Jewish Music and Humor" amd a Model Seder
was held. Attendance ranged from 40 to 100 at these events, Three Y affiliates
‘reported their participation in Jewish Music Festival, : :

The TM & WHA has also served ag a central meebing place for many Jewlsh
organizations of all types. No less than 15 of the 44 groups which responded
to the questionnaire indicated that the Y was their meeting place. The staff
of the Y has besen prepared at all times to give guidance to organizations in
plenning their progrem, in obtaining speakers and artists and in providing
- program materials,

HEEREW INSTITUTE OF PITTSBURGH ADULT EDUCATION EROGRAM

The Hebrew Institute of Pittsburgh, for over a generahion, has beon the
major institution for formal Jewish education for childrér, youth and adults,
A number of men and women in ‘the Pitbsburgh Jewish community completed their
studles at the Solomon Rosenbloom Teachers Training School and qualified to
serve ss Hebrew teachers in Pittsburgh in other communities. Because of certain
factors primerily related to the location of the institution, no gradustions
for Hebrew teachers have been held since 1940. The Inetitute has cooperated
closely with the Y, with the synagogues and temples in offering training courses
for teachers in the various religious and Sunday schools in the community, Six
study groups and activities were conducted by the institute during the past year.

These wers:

l. Elementary Hebrew class meeting 2 hours a week with a
paid instructor and an enrollment of 12 people.

2, Intermediate Hebrew class with an enrollment of 12 and
8 paid Instructor.




3. Advanced Hebrew with 1h enrolled,

"k, A teacher's training course which met 2 hours weekly and
- had an enrollment of 7.

5, Monthly seminars for the Hebrew teachers of the community
v‘warc held, :

: The Chug Ivrl (Hebrew speaking organimation) with a msmbership of 100 mgt _

" every month st the Hebrew Institute. The institute extended the tse of its
facilities to a number of local organization.as in&icated in the tabulation -
in the appendix. . S

The Hebrew Institute P.T.A, holds nonthly cultural mcetings, principally
in the form of forums or panel discussions, There is usually considerable .
audience participeation, In addition it celebrates the various holidays. ,
- ‘The P.T,A., mests in the two divisions: (1) Pavents of kindergerten children -
o (2) parents of elemcntary age children. Attendanca renges from 50 to 175. ,

_ . The P T A, ‘sponsors the ohservance "Jewish Book Month" ‘among parenta and
‘mgmbere of the institute and also celebrates Jewish Music Month. . I't holds an
annual Jewish Mnsic Festival attended by over 900 paople. ' o

'_library o »
The Young Péoples Synagogue which meets at the institute through ite

- sabbath talks delivered by members or the congregation is also 8 means of v
'adult aducation°

THE YOUTH ADVISCRY COMMITTEE

| i?EDERA’.E‘_ION OF JEWISH mxmmopms AND THE UNIVED JEVISH mmn i

'mhe Youth Advisory Gommittee is an 1n$eresting expariment in relating ycung adults
- (Young men and women 18 to 30 years of ege) to commnity activities in Pittsburgh.

Organized in November 1946 it is directly responsible to the Federation and the
United Jewish Fund. The Youth Advisory Committee:includes both adults end young
adulte. During the past four years it has attempted $o carry out a btroad
. community program through intensive work with a lemde®ship group representing

- the youth and young adult community with the following three mador objectives:

1. To develop a knowledge and undersgtending of Jewish community 1ife on
" the part of youth and young adults in order to encourage ‘them to
“participate in community activities in order that they may develop :
" into community~conseious and commnnity-wiee adults.

2. To develop en informed and active body of lesdors from among them.

bl

The P T. A enoourages its members to borrow,books from the EebrewfInstitute o

3. To develop 8 basis for- their relating positively to the Jewish community. ’

The progrem is carried on through a Beries of ectivity groups and
committeee among which ere! . .

il
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The Young Adult and Youth Division of the United Jewish Fund has as its
purpose to raise funds, to develop new contributors; to develop adequate
giving; to educate young people to contemporary Jewish life as expressed

 through the needs of the United jewish Fund; to oreate & sense of responsi~

bility to these needs; to develop a group discipline by means of democrati-

- ocally working together; to develop leadership; to provide experience in -~
organization, speaking, and reallstic thinking in order to prepare young

people to take thelr place in the-adult commmity as workers, leaders, and
mature adults., This campaign group succeeded not only in raising a size~
able sum for the annual United Jewish Fund campaign (in 1950 $45,530

through 2,037 contributora), but also involved the campaigners in activi-

' tles that hed strong educative influences.

II.

III.

The . Young Adult Oonference during the past four years has held four annual

-weekend conferences attracting between 90 and 116 young adults, These

institutes had central themes relsted to contemporary Jewiesh life. In
1950 the conferance theme was "Directions in Central Jewish Gommnnity
Organization.

Committee on Problems of Contemporary Jewish Life. This committee organizes
seminars on subjects of interest to the young adult leadership. Such con-
temporary problems as Anti~Semitism, Zionism, the agencies of the Federation
and Fund, national orgenizations and agencies have all been discussed, For
this year seven programs dealing with present day Jewisgh problems have been

plenned.

Volunteer Service Committee, This committee has recruited young adults to
sexrve as volunteers in the agencies of the Federation and Fund. Volunteers
heve given service to the lLadies Hospital Ald Soclety, the Irene Kaufmann
Settlement, the Emma Keufmann Camp, United Vocational and Employment Ser-
vice, and contributed clerical service to the United Jewlsh Fund campaign.
Through their service young adults have come into personal contact wlth
the work, the staff, and the clients of these agencies and have come to
understand and appreciate their role in the community. o
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CONCLUSIONS

The extemt of Jewish educational programs in Jewish adult organizationa

- -
- activities, only 25 gave detailed information on their mass
* program activities, although 36 definitoly stated that they eon~

~and agenciea is 1:lmitedn

Of the hk organizations whioh gave information on their Jawish‘

- ducted such programs.,

. b‘

. 2..

0.

d,

b,
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of the 3 sisterhoods only 4 stated that they had monthly programﬁ

- for the entire mombarship. .

_Only 5 of the. 19 B'nai Btrith Women'a groups indisated Jewish

eduoational programs for their membership.

»The Zionist groups reach a small peroentage of their member- |

ship in their effort to provide activities of a Jewish cultural |
nature; e.g., 3 Hadassah Chapters reported that only 11% of the.

general membership attended Jewish cultural programss. .’k
" Pioneer Women Chapters reported 37 wembership mestings which drew

an attendance of one~third of the entirs membership.

‘There is an‘awarenéss of the desirability of including Jewish educational
activities as part of the programs of Jewish organizations in Pittsburgh,
. as’ 1pdicated by the following typical comments: B . , ,

Tho leader of an importdnt ments organization writes:

"We are often at a loss for material because we do nmt
like ta be repetitiouaooao

The respondent for a woman’s o:ganization statess

"] feel our agenda has room for Jewish cultural programs,
We have had one program om Jewish culture, but would
would appreciate assistance in planning others which can
f£it into our program,"

From a philanthropic group we have the following conment

"Je have never had such programs, but feel we could work
them in at our regular meetings if we had a central
local resourcs with . profassinnal direction,.n

From a 8isterhoeds

"0ccasionally we have a book review at our meetingas how-
~ever, I would like to introduce some kind of Jeivish.
oultural programs at some of our meetings."

From the leader of anothér sisterheod:

"] personally would like tc see something cemstructive done

to bring in arts and orafts, the dance, etc., inte our
organization?s activities. I feel it would stimulate interest
in the youhger element,® . v
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‘There is an awareness on the part of organization leaders of the need for

program planning and guidance,

a. Fourteen requests for such guidance was stated in the guestionnaires
returned,

b Interviews and comments at a meeting of women's organization leaders

has indicated the desire for program guidance,

There is evidence that organizations are spreading themselves toe thin

and thus losing the interest and participation ef their members., The

facts point te the advantages of organizations combining te provide

attractive programs, This would reduce the multiplicity of events and
preduce a larger attendance and better results. Furthermore, such
enlarged scope of operation would provide the opportunity and incentive
to greater creativity and imagination im an activity which would preo~
mote and make more effective our organizational structure, '

There is an expressed interest.on the part of organizations, illus~
trated in questionnaire responses, for the establishment of a central
resource for program materials administered by existing professional
personnel, Such a service would both supplement and strengthen the-
stimulation received threugh program materials of national erganiza-
tions, _

The experieﬁcc at the YM & WHA and Hebrew Institute indicated thers
there is little interest in formal adult Jewish education classes,
There is agreement that the whele preblen of the relationship of

. these classes to varied informal projects of adult Jewish educa-

tion (successfully attempted in other cities) needs to be further

studied as well as technigques employed to build interest in this areas
“of activity.

There is need for the Hesbrew Institute and the YM & WHA (as major re=

sources for formal and informal Jewlish educatimnal activities) to re-
examine their programs,

There is a need for the synagogues to make a concerted effort to meet
the Jewish educational, cultural and spiritual needs of the yeunger
generation through various devices such as courses of Jewish study,
revitalization of the contemt and availabllity of synagogue libraries,
and the promotion of such media as Book~Gift shops, which can become
not only a profitable venture financially but alse a major seurce of
enriehmant of Jewish cultural life in the hmma - books, recerds, art.

Tho traditional study groups interest enly a lmall nunber of the older
men., While these have been part of synagogue life throughout past
generations, they will cease te exist when the remnants of the older
generation have passed away.
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RECOMMENDATTONS

' The conmunity self~study committee on Jewish education has approved the
idea ef establishing a central communal agency for Jewish educatien which
would have on its beard representatives of all the educatiomal agéncies in
- -the cenmunity -as-well: as- representatives of the cemmumity-at-large. .This .  _ . e
proposed Beard ef Jewish Education weuld have a vital rele te play in commec~ ’
tien with all aspscts of adult Jewish educatiom in the community. The Jewlsh
. conmunity of Pittsburgh would find it difficult to establish a sound, well-
erganized and ceordinated system of Jewlsh educatiem for its children and its
youth unless there was a very stremg revival of interest in adult Jewlsh
education, both formal and imfermal, Througheut the ages adult Jewish study
~ has been part and parcel of Jewish life and has contributed in mo small -
measure te Jewish survival. American Jewish parents will take a deep in~
terest in the Jewish educatien ef their childrem only te the extent that
Jewish educatien and Jewish experiences have centinued te enrich and influ-
ence their ewn lives, Creative Jewish greup survival will be assured to
the degree that thers would be an interrelatienship between the happy mean-
ingful Jewish ebservances and actlvities. in the homs and these experienced
in the adult Jewish greups im the cemmmity outside of the home, :

It is thqrafore_rac@mmemdad:

I, . That there be established as a subdivisienm of the Board ef Jewish
Education a Department of Adult Jewish Educatior which shall have
the fellowing ebjectivess o _ v

A. The stimulation of imterest inm adult Jewlsh
 education, the railsing ef standards and the co-
ordination of Jewlsh cultural pregramning fex
Jewish erganizations and imstitutioms im Pittsburgh.

B. The erganization ef a Council em Adult Jewlsh
~ Educatien im which weuld be represented the
symagoegues, the YM & WHA, the Hebrew Imstitute and
other agemcies, This Counmcil should:

1. Stimulate and ceerdinate the erganizatien
of several Adult Institutes ef Jewish
Studies in the varieus sectioms ef the city
in coeperatien with the exlsting agencles
and make use ef the avallable prefessienal
personnel.,

2,  Spemsexr cultursl pregrams cemmunity-wide im scepe
such as Jewlsh Beok Month, Jewish Musioc Festival, ete.

3e Undertake an imtensive publicity amd premotiem oémpaign
teo emrell as many adults as pessible im the varieus :
Adult Imstitutes of Jewlish Studies.

Ce “One of the majer respensibilities ef the Department of
Adult Jewish Educatien weuld be the preparatien and dis-
semination ef materials of all types for adult Jewish
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education. These materials should stress the relatiemshlp
of Jewish experiences, ideas and ideals te present day
- Jewish living,

It is recommended that the field of fermal adult Jewish educatiem be
carefully reexamined, It is metewerthy that. academic credit fer
Jowish studies is granted in seme of the celleges and universities
in Pittsburgh, previded ocertain requirements are met. Such ceurses

‘have been made available in the past threugh the Isaac Seder Educa-

tional Center eof the YM & WHA and the Hebrew Institute, There is
need to stremgthem the interest im such ceurses,

There is alse need to strengthea the interest of young men and wemen
in qualifying professienally for pesitiens as teachers in the week-
day Hebrew and Sunday scheels in Pittsburgh.

There 1s need te strengthem and ceordimate the existing se-called
Colleges of Jewish Studies, if they are te perferm their functiens
more effectively im attracting men and wemen interested im higher
Jewish learning feor its ewm sake and thus centinue the Jewlsh
tradition eof TORAH LISHMOH -~ "Terah fer lts ewam sake."

The abeve desirable geals can be achieved enly threugh spnmunity
interest and sponsership. The reexsmination of the role of the
entire field of formal adult Jewlsh education might be one ef the

priorities of the Beard of Jewish Educatien through its Department

of Adult Jewish SHtudieas.,

Bacause of the role of the YM & WHA as the majer agency in the
community for infermal greup activities, a coeperative arrangement
sheuld be worked eut between the propesed Department of Adult
Jewish Educatien of the Beard of Jewish Education and the Adult
Department of the YM & WHA te establigh a pregram reseource fer
adult Jewish erganizatiens in Pittsburgh. The Adult Advisory
Service might have the felleowing functienss

A, Te provide direct pregram services te adult greups and erganiza-
tiens, ‘

B, Teo enhance and intensify pregramming in adult groups and organi-
zatiens through pregram services and pregram alds,

C. To make availdblq_consultation on programming, use of reseurces
and cultural activities te all adult organizatiens,

D. In ceeperatisn with the Department of Adult Jewish Educatien te
" develep leadership training ceurses, seminars for efficers eof
- erganizatiens and assist them in developing spsclal projoota of
a Jewlsh nature,

E. In the field of Jewish interests and activities the Adult Advisery

Service shall werk clesely wlth the prefessienal persennel ef the
Board ef Jewish Educatien and its Department ef Adult Jewish
Educatien,
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CHRAFTER IX

 RECOMMENDATION OF TEE_SUE-COMMITINE O
L ONBIBL ﬁronﬁ’fm‘ )

, . From the foregoing veports of the various sub-committeee, the
deﬁects*of the Jewish educational system in the City of Pittsburgh become

obvious: They all point t¢ the absolute necessity for strengthening the

- system; ‘coordinating its sactivities, ralging its stendards, intensifying -

o its program end, to accomplish those purposes, a vital need for awaken-

- -ing the community at 1arge to the app&lling lack of Jewiah stiucation in
this” city.

.- It ia the consensus of all the subwcommitteesy 1nclu&iug the
cammittee on Community Responeibility and Relationships, that the first
step toward carrying into effect the variaus recommendations requires

. the fommation of a central community agemcy for Jewish education, which
. should be an affiliate of the United Jewish Fund. Such an agency should

:"have on its Board representativea of all the educational interesgts in

the community, es well as representatives of the commnity at large.
The proposed agency should recognize the right of the several groups
within the commmity to thelr respective idesloglcal differences and
should not impose any one dominant curriculum on the various gchools.

. 'The central agency should endeavor to éstablish stch en educational
framework within which all elements working in the Pleld nf Jewish edu-
cation could function effectivaly.

The central agency would act ag a pervice agency, both adminiac
trative and educational, for all the schools, helping to promobe regis-
tration; to introduce uniform records of attendance, achievement, promotiocn
gnd graduation; to achieve and meintain high stendards of teaching,
facilities and equipment; and to provide expert supervislon of the work.
It would also act &s a service agency for the entire comminity, in '
‘developing programs of Jowish ‘education for young men and young women,

- a8 well ad programs for perent education. The. agency would elso serve

in & ‘public relations capacity, interpreting the value of Jawlsh education
to the community. To the end that these aspirations mey be accomplished,
the ¢ommittee on Community Redponsibility and Relationshipe recommended .
to; and there was. adopted by the Community Self~8tudy Committee on Jewish
Bducatlon the following r6501ution'v ,

"WHEREAS, Jewish Education is a vital concern and reaponsibility

@f the Jewlsh cammuuity of Pittsburghg angd-

: WHEBEAS, there is an urgent need for: (a) The increase and
improvément of existing Sunday School and week-day school facilities;
(b) the progressive development of ‘ourriculs, methods and etandards of -
teaching; (c) the enhemtement of the security, status, quality end -
training of teachersy. (d) the improvement of school sdministration, the
regularity and punetuality of class attendarnce and effective @idcipline
in the classes; (¢) the inorease of the mmber of pupils, bBoth boys and
"girisg, in all schools, as well an increase of theilr interést in Jewish
gtudies; (f) the sxpansion of the mimber of years of school attendance
with continuation of study from pre-elementary through high school ages
(2) the promotion of an intelligent, active interest and understanding
smong all ages end elements of the community of the meaning and importance
of Jewish education; and (d) the creation and fostering of conditiong in
the homes and public imgtitutions conducive to the promotion of Jewlah
-educations and
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- WHERBAS, it ia the reaponsibility of the commmity to promote
these aime: and ald in the securing of the means toward thelr attain-
ment; .

THEREFORE,: BE IT RESOLVED that the responsible Jewisgh organ-

izations of the City of Pittsburgh, with the active perticipation of

profesaional and lay-leaders at large, and the financial assistance of
the United Jewish Pund, create forthwith, and meintain efféctivelyy by

. democratic meang, a Pittsburgh Board of Jewish Education, under a

qualified professional director, with due regerd at all times to
reagonsble differences of opinion as to the ends of Jewlsh education
and the means of thelr attainment; and with full respect for the
autonomy of sll institutions dedicated thereto; but with the aim of
their comstant and increasing aelf~improvement for the common welfare
of the entire Jewish community."

The Functions of a Central Agency for Jewish Educatlon

"1, To act as & service agency both administrative, educational
axd consultative for all schools; Hebrew weekday afternoom,
Bunday Schoola, all-day schools.

Aﬂminidtrntive Funct;ons

a) To help in promoting registration through a Joint
enrollment campaign

b) To introduce setisfactory record keeping in all
school#: records of registration, attendance,
sbsenteeism, achlevement

¢) To help maintain proper physical standards in school
buildings

d) To help arrange an overall program of transportation
of children to all schools '

e) To provide for a transfer system for children who
- move to different neighborhoods

f£) To edvise in the administration of the Code of Personnel
Practices for Weekday and Sunday School teachers

g) To assist the schools in achieving the standards
. adopted by the commnlty.

11. Hducational Bervice to Bchools

a) To prépare educational material aids

b) To meintain a 1end1ng library service of sudio-visual
aids and equipment such as slides, plctures, records,.
filme, etc. which could be used as alds in teaching in
the weekday and Bunday Schoole ‘
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.fTo organize educational workshopa

1A progreaaive and well functioning gystem must reflect

the changedy occuring within the Jewish and genmeral
community as well as thoee taking plece in the fleld of
pedagogy. Regretfully, most schools permit the, currents

- of life and the development of pedegogic scierce to paEs
- - them by: - It is, therefore; “of utmost -importence thet- --- - -
 educational workshops be conducted hy the central
agency Tor Jewigh education as continuous projects. .
We specifically recommend the organization of experimental

| ”»workshopa gnd classes which shauld run simultaneuualy:

"d)

e)

1) Far the teaching of the Hebrew 1angunge

2} For the teaching of Jewish religion,
Jewish velues. and waish"ideala.

To provide ‘expert consultation for the work carried on in
the classraoms

To offer expert assistance o teachers on &ll pedagogic
matters

To Aot ms & Service Agency to the Community

a)

b))
wemen of high school ege, who-mever attended an elemantary
- Jewish school.

a)

To aot as a public relations asgency in interpreting the

‘ value of J@wish eﬂucation in the community.

The central agency for Jewish education should sarry on
an educational campaign in the community id order to

create a favorable climate for the acceptanee of Jewlsh .

education.

To develop program of Jewish education for young men and

_Td deveioy programs of pavent education through the

organization of parent~teachers groups in the echools,
and a United Parent Teachers Aseociation far the entive

-commnity, -

To act ag consultants to the United Jewish Fund and to
other organigations” in matters ef financing Jewiah
education.

How - shohld the. Central Agency of Jewish Eancation “be administared?

For the purpose of acting on this report the several organizations
and ingtitutions which shall have approved. the preliminary findings and
recommendations have been asked to appoint official delegates to what may
be considered s & Central Council om Jewish Educetion: This Council will
take action on the final report and ref'er it to the United Jewish thd for
1ts consideration and approval. :
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The Board of Jewish Education should consist of a designated numbér
of Trustees representing the various constituent schools and institutions and
the oommnnity at large in such proportions as the Central Oouncil may declde.

Further details of the organization ineluding such matters as an
Executive Committee and various other standing committees should likewise be
decided by the Council upon recommendation of a conmittee appointed by it
for the purpose,

The first business of the Board of Education should be to prepare a
budget for presentation to the UJF which should provide sufficlent funds to
engage a competent dirsctor, necessary office expense, and for the commencement
of the program sontemplated in this report, .

Tt 18 reoommended that the organization be constituted as an independent
‘beneficiary of the United Jewish Fund to be separately located and administered,
‘responsible in the first instance to its constituancy and through ih to the
conmunity., ,

An Advisory Pedagogic Council consisting of professionals represant-
ing the various educational institutions of the commnity should be organized
and should function in an advisory capacity in close cooperation with the
Comnittee on Curricula of the Central Agency of Jewish Education, The
functions of the Pedagogic Council shall be:

a) Gritical evaluation of the educational work carried
on in the Gity of Pittsburghq

b) To of fer assistance in the development of standardss
Scholastic, administrative, and professional.

¢) To offer assistance in the development of criteria
for measuring the relabive effectiveness of curricula
and teaching methods,

d) To offer professional advice on all matbers called
upon by the Board of Trustees or the Executive of the
~ Board of Jewish Educqtimno







